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Reflection :
Stimulus for individual reflection 
and learning

Networking :
Activity for networking events

Meeting :
Resource for strategic or 
planning meetings

Training :
Materials for seminar or 
courses

There is hardly any 9eld of educational action where the notion of network(ing)  has not been post-
lated as a guiding principle and a key competence of practitioners at all  levels  of the hierarchy,  the 
authors wrote as an opening statement  to  The Art of Networking.  It is this new key competence to 
act in  inter-personal and inter-organisational networks that the Resource Pack for Networkers  aims to 
enhance, with a range of practical learning materials in addition to the more descriptive text of The Art 
of Networking.

Resource Pack for Networkers is meant to be used in combination with the publication The Art of 
Networking.  European Networks in Education (ISBN 978-3-9502335-0-6), to which it often 
refers.  Both publications address professionals in education  -  teachers, trainers, programme develop-
ers, managers, researchers and evaluators  -  who are already involved in professional networks or may 
wish to be so in the future.

While most of these materials are meant  to  be used in a training context,  as a whole they are, how-
ever, not  designed as a complete seminar or course on networking,  but rather as a collection of stimuli 
for four different purposes:

Introduction
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http://networks-in-education.eu/index.php?id=1 40

The Resource Pack itself is the result of a networking activity of nine educationalists from six countries. The 

“authoring network” has acquired experience with networks from different angles: as a transnational 

network and project promoters, programme managers, evaluators and researchers.  Two EU funded 
projects on networks in education have been successfully implemented together,  a 9eld survey among 

network actors has been carried out, and in addition to the two publications, a policy paper with

 recommendations  to  the  European  Commission on network  funding  in  the  Lifelong  Learning

 Programme

 

has been produced, and a European training  course has been developed and organised.

 More

 

information on these activities can be found on the website www.networks-in-education.eu.

But in spite of this intensive occupation with networks, the authors did not 9nd it easy to clear-

ly de9ne competence with regard to acting, in and managing professional networks.

The main challenge, which is also re\ected in this publication, is that “network” is something the 

Linguist Uwe Pörksen would call a “plastic word”. Plastic words are terms with a vague mean-

ing, which are used rather arbitrarily for quite diverse things, often instead of describing complex 

structures in a proper and more thorough way. And indeed “network” is used for many different 

things, in a metaphorical way. This is still the case if the term is narrowed down to “social net-

work”, as opposed to technical networks (e.g.transport, TV or indeed the Internet) and to the 9eld of 

education: Networks are structures for cooperation between individuals or institutions over a longer 

period of time in order to attain joint objectives and to generate added value for its members.
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Even in this limited working de9nition a network in education may be, for instance, an informal, in-

ternet-based community of practice, a local cooperation structure between institutions, or a Europan 

teachers association. Clearly, these examples of education networks vary immensely with regard 

to their mission, degree of formality and organisational stability. People involved in any of these 

different network forms will be likely to understand any learning materials on networking in their 

speci9c context. To make it even more confusing, the authors of the Resource Pack started their work 

with a very particular type of network in mind: networks in the European Union’s Lifelong Learning 

Programme, i.e. temporary project partnerships funded on the basis of a work programme with 

the ultimate aim of becoming a sustainable key player in a thematic 9eld of education in Europe

In this publication, these European networks are dealt with in detail in one separate module, Net-

works in the Lifelong Learning Programme, and taken as examples in others, in particular in Network 

Management and Making the Network Sustainable. But most of the materials are considered to be 

relevant in diverse networking contexts. No matter what kind of network structure, acting in and man-

aging a network requires competences of the following categories:

Knowledge and awareness about concepts, planning, organisation, and evaluation techniques, 

communication technologies etc., as well as inter-personal competences for initiating and developing 

relationships or promoting the network issues, and, equally important, affective competence, i.e. val-

ues and attitudes which make it possible to develop an environment of trust and mutual appreciation 

without which no social network can prosper.

The authors hope that both network members and managers of networks, together addressed as 
“networkers”,will 9nd in the Resource Pack for Networkers useful materials for re\ecting and further 
developing their competence for networking and network management.
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Overview of learning activities

Activity 1:  Mapping existing contacts

                    Activity 2:  Characteristics of social neworks

Activity 3:  Visualising a network

                    Activity 4:  Using visualisation software

Activity 5:  Building a local network

Social Networks in Education: An Introduction

Module 1





-

-

Networking competences to be enhanced

Understanding of the characteristics of social networks
Familiarisation with basic terms and concepts of social network analyisis

Ability to visualise own networks and awareness of the potential of network visualization
Identi9cation of basic steps and potential challenges of building up a local network

Module 1
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Further reading

Chapter “Network theory”, in: Bienzle, Holger/Gelabert, Esther/Jütte, Wolfgang/Kolyva, 

Katerina/Meyer, Nick/Tilkin, Guy (2007): The Art of Networking. European Networks in 

Education. Vienna: die Berater,p. 7−22

Chapter “Establishing and setting up a network”, in: Bienzle, Holger/Gelabert, Esther/Jütte,

Wolfgang/Kolyva, Katerina/Meyer, Nick/Tilkin, Guy (2007): The Art of Networking.

European Networks in Education. Vienna: die Berater, p. 35−60

Krebs, Valdis/Holley, June: Building smart communities through network weaving:

http://www.orgnet.com/BuildingNetworks.pdf

Wiliams K. (ed.): REPLAN Networks, Pack 3. National association of adult education (UK)
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Material for seminar 
or course

Activity for networking
event

Small groups
Large groups

40 minutes

 
Flip chart,
pens

Rationale

Prior to thinking about joining or establishing a network, it is a good idea to think about all the contacts
that we have in our professional sphere. These will include those who work in the same organisation,
professional interest groups and those who work in related 9elds. Some will obviously be of greater importance
than others, though the dynamics may well change, according to the aims of the network or interaction.

Aims

To identify the range of participants’ contacts
To analyse the nature of the relationships and potential relationships
To examine the viability of a potential network

Description

Work in pairs (A and B)
Using \ip chart paper, A draws a series of circles like a target
Putting self in centre, records relationships, showing greater or lesser proximity in terms of role and
in\uence
Describe relationships to B
Change roles with B and repeat.

Tip
It is a good idea to draw out the network, both internal to the organization and external beforeexamining
 the nature of the ties. Different colours may be used to represent strong, weak  and hierarchicalrelationships.

Network mapping activity at 
the European training course 
The Art of Networking in
Alden Biesen,

24-29 November 2009.

Activity 1: Mapping Existing Contacts

13



Material for seminar
 or course

Stimulus for individual
re\ection and learning

Large groups
Individual work

20 minutes (presentation)
Variable (online course)

Presentation: R 1.2.1
PC, Internet

Rationale

The two resources presented here introduce networkers to social network analysis.    

Central concepts of the  scienti9c discipline are introduced:

De9nitions of networks                        Nodes and ties                                  Characteristics of ties

Strong and weak links                        Functions and bene9ts of networks         Driving forces of social networks

The theorectial approach to networking  provided by social science offers a new perspective on networking
practice. Its value lies in putting the focus on the relational aspects of networks:   the interaction of network actors.

Aims

To introduce social network analysis and some of the key terms for analysing networks
To introduce categories for analysing the stability and ef9ciency of networks

Description

The trainer gives a presentation which is followed by a question-answer session.
Networkers may access an online course on network theory:
http://www.networks-in-education.eu/index.php?id=26 with username and password: guest. This online course 
may be used as a preparatory task to a face-to-face training.

Activity 2: Characteristics of Social Networks

14

Resource : Online Course: 

Network Theory

(http://www.networks-in-edu-
cation.eu/index.php?id=26, 
username and password: 
guest)

Resource  1.2.1 : 
Presentation
Introduction to network 
analysis

Download:
http://networks-in-education.eu/
index

.

php?id=1 40



Material for 
seminar or course

Activity for
networking event

Pairs

30 minutes

Handout: R 1.3.1
Flip chart, pens

Rationale
Working on \ip chart paper, graphically representing the network is an effective way of identifying who are 
the key players in a network, the relationships, whether organisational or personal that exist, and the nature 
of the ties between them.  Developing a visual representation can highlight aspects of the network that are not 
otherwise clear.

Aims

 To produce a visual representation of a network
 To explain the network to a partner
 To identify the strong and weak ties and represent these
  To identify potential gaps and partnerships

De scription

Participants form pairs (A&B): A explains network to B by depicting self in centre of the paper and showing 
key relationships, using colours to show strong and weak ties. Bís task is to ask questions in order to help A to 
develop as full a picture of the network as possible. When B has a clear understanding, swop roles.

Tip

In groups of people with little networking experience the activity can be combined with a small research 
exercise. Prior to the training session or networking event participants are asked to describe a network they 
are either involved or interested in.

 Activity 3: Visualising a Network

Result of a visualisation activity at the European training course
The Art of Networking in Alden Biesen,
24-29 November 2009.

Resource 1.3.1: Handout

Description of a network

15
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Rationale

Knowledge and relationship management play a crucial role in social networks. Visualisation and mind 
mapping procedures make hidden connections and relationships visible. This creates considerably added 

value, since networkers have a lot of “tacit knowledge”, which needs to be transformed into “actionable 
knowledge”.
Using visualisation software can raise “relational phantasy”. It helps to see relationships and connections

 be tween the different persons, resources, tasks or institutions and enables networkers to link persons and
 ideas in an associative way which allows them to discover more about their networks.
Mind mapping and visualisation software can be used to organise larger amounts of personal and project 
information. They allow to map not only the actors themselves, but also encounters, ideas, resurces etc. 
related to them. Anybody who acts in networks should therefore be encouraged to use these tools, in
 combination with other social software, to organise relevant information about existing contacts so that
 it can contribute to building up and making full use of their speci9c network.

Aims

 To learn about visual information management and mind mapping

 To become aware of the resources and potential (social capital) within the the network

 To be able to to use simple visualization software for further network development

Material for
seminar or course

Small groups
Large Group

90 minutes

Software:
Personal brain
(http://www.
thebrain.com)

Activity 4: Using Visualisation Software

16



After a short trainer’s input on the potential of visualization software participants of a training course

are asked to further organise the network information they have gathered in Activity 3 in an exemplary

vizualisation software: PersonalBrain (free test version: http://www.thebrain.com).

The trainer should make clear that the activity is not about promoting this speci9c software, but about

having a hands-on experience with one among many knowledge managemet tools available.

 After working with the software in small groups experiences are discussed in the plenary. The discussions 

should focus on the added value the software generates in comparison to traditional visualisation

on a \ip chart.

Tip

Open source visualisation software can be found at:

http://www.dmoz.org/Reference/Knowledge_Management/Knowledge_Creation/Mind_Mapping/Soft
ware

Description

17
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Rationale

In the last decades multi-actor community networks have been developed at the local level and when

effectively organized have provided innovative and longlasting results in solving local problems, introducing 

innovation and promoting change.

But effective problem-solving local networks are not the result of spontaneous networking towards solving 
a common goal. This is only the initial step. Knowing where expertise, leadership and innovation is, and 

where the connections are, allows a community development organization to in\uence local interactions and 

introduce change.

This activity will introduce participants to local networking. It will also provide them with a framework to 

practice with building networks with the support of tools, those presented, and those new presented in this 

chapter.

Aims

To become aware of the role of networks in community building and its potential possibilities for future use

To gain practice building networks, with support of key questions, mapping and tools provided

To identify challenges in building networks and potential solutions

Activity 5: Building a Local Network

Resource 1.5.2 
Case study
A local network

:

18

Material for seminar 
or course

Small Groups

120 minutes

Presentation:
R 1.5.1

Handout:
R 1.5.2

Download:

http://networks-in-education.eu/
index php?id=1 40



The trainer gives a presentation on network building, followed by a questions- answer session.

Participants gather in small groups and work in the case study of building a community network,

taking into consideration the information and knowledge gained in the activity resources.

Participants map the community network, with its nodes, hub(s) and highlight interactions.

Participants develop the network matrix, following group discussion.

Participants write on cards the main challenges encountered in the exercise and post them in a board

for further group discussion.

Group presentations are followed by discussion of the main challenges encountered.

Description

Resource 1.5.1

:

 Setting up a network

19
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Overview of learning activities

Activity 1:  Self-assessment: Are you a good networker?

Activity 2:  Romeo and Juliet

Activity 3:  A good bottle of wine

Activity 4:  The red ribbon

Activity 5:  Space and sound

Activity 6:  Giving and taking

Activity 7:  Solving the mystery

Activity 8:  Network speed dating

Activity 9:  Virtual networking

Social Networking Skills

Module 2





 Module 2

-

-

-

-

-

Self-assessment of networking strengths and weaknesses
Re\ection of emerging networking processes

Identifcation and development of basic networking skills
Contribution to a general attitude of giving to create future network possibities

Enhancing the ability to communicate effectively in network context

Networking competences to be enhanced

 23



Rationale

What is social networking competence? Probably a range of values, attitudes and skills which enable

networkers to make new contacts, maintain and systematically manage them with the ultimate aim of

creating mutual bene9ts.

An initial self-re\ection exercise provides a tool for one to examine strengths and weaknesses in networking.

Speci9cally, this questionnaire is a chance to identify areas to improve one’s competence and develop

a strategy to become a more effective networker.

Aims

To get to know oneself as a networker

To identify networking strengths and weaknesses

To develop networking strategies on an individual basis

Material for seminar 
or course

Stimulus for
individual re\ection 
and learning

Pairs Individual work

10−20 minutes
(presentation)

Handout:
R 2.1.1

Activity 1: Are You a Good Networker?

Resource 2.1.1:
 Handout

Self-re\ection:

 Are you a good networker?

 24
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Description

The questionnaire is a qualitative and quantative introspection. It provides a multi-faceted approach

to identify networking performance strengths and areas where one can improve. 

It may be used individually or in pairs.

Tips

Reinforce to the participants that there are no “right” or “wrong” answers to such a questionnaire.

When 9nished, allow participants to voluntarily share their results with others to see similarities and differences.

 25
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Rationale

This exercise can be useful at the beginning of a training session as an icebreaker to allow everybody to 

meet each other and to create a relaxed environment. It also addresses issues relating to key social skills –

 asking open and closed questions, listening and sharing information.

Aims

To enable all the members of the group to meet one another
To introduce some key concepts of networking e.g. strong and weak ties
To develop the use of open and closed questions

Description

The trainer writes the name of one member of a famous couple on postcards, e.g. Romeo, Cleopatra,
Hillary Clinton, Napoleon, Michelle Obama etc. These are attached o the backs of the participants so that 
each person has the name of a famous person. They are then told that they need to 9nd their partner who is 
in the room. They do this by asking others only closed questions eg, “Am I female? Am I still alive?” They may 
ask three questions before moving on to ask somebody else. When they have discovered who they are, they 
then need to 9nd their partner. Having done this, they then try and 9nd out as much as they can by asking 
other people in the room what they know about them.
In the discussion session at the end, it is useful to focus on what they learnt
 about themselves that they didn’t know before, and from whom
 they learnt it.

From their partner? (strong ties)
Or someone else? (weak ties)

Tip

During the part of the exercise when people are trying

 to discover who they are, it is useful to give those 
who are struggling a clue, because the couples chosen

 for the exercise are necessarily very culture speci9c,

 

especially historical characters.

Activity 2: Romeo and Juliet

Material for
seminar or
course

Large groups

60 minutes
(incl. debrie9ng)

Cards with
names, pins

 26



Adam and EveRomeo & JulietCesar & CleopatraNapoleon & JosephineKarl Marx & Friedrich Engels
Nicolas Sarkozy & Carla Bruni
Queen Elizabeth & Prince Philip

Barack Obama & Michelle Obama
Tony Blair & Cherie BlairJohn Lennon & Yoko OnoBeauty & The BeastTom & JerryLaurel & HardyBatman & RobinFred Astaire & Ginger RogersBonny & ClydeHansel & GretelMickey Mouse & Minnie Mouseetc...

Res ource: Famous couples

 27
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Rationale

“A good bottle of wine” illustrates how networking functions. Simply by putting many people together an 

informal network of contacts emerges, and relevant information passes exteremely quickly within a group of 

strangers. The activity shows of ef9cient networking can be in passing along information, and in reverse, how 

information can provide fodder for networking.

This famous exercise about the natural emrgence of informal social networks is taken from the inspiring classic: 

Barabasi, Albert-Laszlo (2002): Linked: The New Science of Networks. Cambridge, Mass: Perseus.

Aims

Demonstrate the natural formation of networks within groups of strangers

Reveal the ef9ciency of information dispersal within a random group of people

Explore the unstructured nature by which networking develops and the importance of information

passed between third parties

Description

Organize a gathering of a hundred guests that have no connection to each other, and offer the visitors wine 

and cheese. From the start, smaller groups of two to three people start to form. In one of these circles, the host 

shares that that the green label is from a rare, vintage port and far better than the other, red label. With this 

information, the host asks the small group to share this information with only a few other people. This transfer 

of information happens because among strangers, there will be a point when conversation seeks something 

new to talk about. Another aid in the spread of the wine tip is an intermingling of “subtle paths”, third party 

connections of people that have others in common but haven’t directly met each other yet. By some theories, 

this valuable piece of information can make it to all 100 participants  within 30 minutes.

Activity 3: A Good Bottle of Wine

 28



Tips

The less the guests know about what is going on the better. Invite them under the pretext of a social
event or an evening program for a seminar.

Allow time at the end to share the reasons for the

Material for 
seminar or course

Activity for 
networking event

Large Groups

45 minutes (including
de-brief)

Several bottles of wine (many red 
labelled, few green labeled),
glasses, party accessoirs
(optional)

 activity,
 and their experiences with networking.

 29
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Rationale

This starter exercise allows the group to actually “feel” the interactions of communication within a network. 

Participants experience the positive and negative aspects of networking via this tactile activity by actually 

“feeling” the powers of networking. This should also serve as a reminder of personal experiences within a 

network, and the group has a chance to share what has happened to them in the past. For example, some 

issues that surface from this exercise are the bene9ts of open communication and problems that can happen 

when it is forced.
 

To feel the effects of networking

To experience positive and negative sides to networking

To convey personal experiences with the group connected with feelings from the activity

Description

Participants experience a tactile version of networking by establishing “contacts” by randomly throwing along 

a ribbon to other people in a group. When someone gets the ribbon, they tie it to a 9nger and throw or 

pass it to another group member until the ribbon runs out. If the ribbon is through before everyone is

 connected, this is also part of the activity, since sometimes in networking some people are left out.

 After the ribbon is

 

fully distributed, members are asked to communicate by pulling on it.

 The members are asked to “communicate” in other ways, too.

After each “communcation”, the members are asked to share how they feel from different positions: In

the middle? On either end? In the action? How does this make the rest of the group feel? What about the 

ones that did not get the ribbon? How do they feel? What would they normally do? How did the group feel 

when one tried to get out? Most importantly, what real experiences come to mind?

Activity 4: The Red Ribbon

 30

Aims



Material for 
seminar or course

Activity for 
networking event

Large Groups

15 minutes

Red ribbon (20 m)

Tips

Pass along the ribbon and only explain the basics: tie around 9nger and pass again. This will 

provide a more accurate metaphor in networking, since often it is not premeditated.

Focus on emotions: what networking experiences

 do the participants have?

Enough space is needed to allow

 the “network” to unfold.

 31



Rationale

These are two, short activities to illustrate the importance of space and active listening in networking.

The 9rst is designed to trigger our cultural and relationship-based comfort distances while meeting with

 people.  This distance changes depending on where one comes from and the relationship with the

 networking

 

partner.

In order to effectively network, active listening is a much-needed skill to enhance. Often while networking, 

people get caught waiting to say the next word or drift onto another tangent, eroding some of the connec-

tion with the other party and perhaps missing a valuable connection. This activity reminds us to listen and ask 

9rst before driving one’s own agenda.

Aims

Better enable the chance for a networking connection by respecting other people’s comfort distance

Develop deeper active listening skills

Description

Give me space:

The trainer/facilitator splits the group in half and has them face one other person across a room (can

be done outside), with a minimum distance of 9ve meters. At a signal, the group is asked to slowly walk 

toward one-another. As soon as one member stops, the other must stop as well.

De-brief:

 Did anyone stop before they were ready to?

 What countries are known for keeping a greaterdistance, closer?
 How do you feel when someone comes too close? Why would this hinder networking?

 

Activity 5: Space and Sound

 32



Material for 
seminar or course

Activity for 
networking event

Small Groups,
Large Groups

2 x 15−25
minutes

None

3 on 3:

The participants are divided into groups of three. Within each group, one member will share their opinion

 on an agreed upon topic for three minutes without any interuption.

After the three minutes is complete, the other two participants have

one minute for questions and answers. Upon completion of this minute,

the next member shares for three minutes, etc.

De-brief: How did it feel to not be interrupted?

How was it to have to hold onto thoughts and not be able to share?

What can happen without these restrictions?

How can this exercise be used to become a better networker?

Tip

Keep timing strict and dedicate suf9cient time to de-brie9ng

 33
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Rationale

A fundamental attitude for acting in networks is to give without expecting an immediate return, but to

rely that the network will create some bene9t on the long run.

The value of giving for the sake of giving to a network offers tremendous unforeseen potentials. Often people 

share information as trade-off:

“I give this because I expect this in return.” This can take many forms from information sharing to resources, 

contact, etc. However, when knowledge sharing is limited to “what can I get in return” the network as a 

whole suffers.On the other hand, giving for the sake of giving strengthens the network as a whole, and offers 

opportunities that, although directly aid only others, indirectly bene9t the giver. It provides an atmosphere of 

openness and enables other opportunities that may directly help the initial giver in the future.

Aims

    To share situations when one has given to a network without expecting something in return

    To re\ect on these experiences with others

    To discuss the feelings associated with this and the bene9ts

Description

Using the “Giving 4 Giving” handout, the participants take approximately 20 minutes to re\ect upon a

situation that they have given to network without expecting anything in return. Once they have taken this 

time, the group reconvenes to share their 9ndings.

Each participant has a chance to role play the situation from the worksheet. She or he picks one or more 

volunteers to show for the group what happened.Without saying the title, or saying directly what is going 

on, the smaller, presenting group performs their role play. When they are 9nished, the others guess what 

happened and how it “gave” without expecting something in return. They also take a few minutes to share 

why and how this could be helpful.Throughout the discussions, the trainer should take notes on a \ip chart 

that she or he feels brings the points home from the discussion. This is to prepare for a 9nal, short sharing at 

the end to review the group’s experiences.
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Activity 6: Giving and Taking



Tips

Be \exible on the 20 minutes to 9ll out the worksheet. Check in after 15 minutes to see if they are done 

early, and ask them to start 9nishing if it’s not done after 20 minutes.

Smaller groups: make sure you have enough time for everyone to share his or her experiences. That may 

mean being strict on role playing time.

With a larger group, an option is to have the group split into fours and pick ONE to present to the larger 

group.

Make sure to have processing time at the very end and share your observations on the \ip chart

Material for seminar or 
course

Stimulus for individual
re\ection and learning

Activity for networking
event

Small Groups,
Large Groups

Up to 90 minutes

Handout:R 2.6.1

Flip chart,
pens
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Resource  2.6.1:

 Handout

Giving 4 Giving

Download:

http://networks-in-education.eu/
index php?id=1 40
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Rationale

Establish an atmosphere where the participants are to seek out pieces of information to solve a mytery.
Often networking divides itself between those that have information and those that need it. This activity 
promotes the value of each and how effective working together in a network can be. Sometimes holders of 
information do not realize how valuable they are since they can only see a small piece of the puzzle.
 To gether they 9nd their strength. Similarly, communicating in a network can bring information seekers to
 greater

 
heights when they pull their resources.

Aims

    Show the equal value of networking between information holders and seekers
    Provide an enviroment when networking as a group gets the best possible results
    Illustrate the power of pieces of information, because when put together as a whole can bring

startling results

Description

A crime has been committed, and no one knows who did it.  Half  of  the  group  was  there  and  holds
 information  about the mystery; the other half tries to solve what happened. Once the group is split evenly
 between

 
those that have information and those that seek it, the “information keepers” are given cards.

What is stated on the cards is what the person knows (sometimes people might have two pieces of

 information depending on the number of the whole group). The “information seekers” must ask questions to
 the keepers to 9nd out what happened.

Tips

Information can only be passed verbally: do not show the 
information card to the seeker.
Take time to process and look into the following questions:
What problems happened? Describe feelings
 between interrogation and networking.
In what ways did the keeper have power?

                                  
Material for 
seminar or course

Activity for 
networking event

Large Groups

45 minutes

Prepared 
information cards
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Activity 7: Solving the Mystery



Material for 
seminar or course

Activity for 
networking event

Large Groups

45 minutes

Prepared 
information cards

Rationale
Speed-dating is a methodology invented for encouraging matchmaking. In the meantime it has become
an effective and time-ef9cient method in the business world for making new contacts for professional
purposes. In a network context speed-dating can be a useful exercise in enabling participants to meet each 
other, brie\y exchange information and ideas, and to make decisions on further contacts. It also helps to
 create a relaxed environment in which everyone has an opportunity to speak. Other factors are to share
 common experiences in networking: conversations being cut off; power of the 9rst 
impression; and a chance to practice different forms of small talk.

Aims
    To enable group members to exchange ideas and opinions in a concentrated time period.
    Re9ne one’s ability to start a network based on the following skills and group re\ections:
    What valuable information was gained?
    Analyze what “attracts” the participants to one meeting partner from another? What positive and

 negative factors play a role?
    How long does it take to establish a connection between different partners?
    Exclusive for networking exercise: What differences are there between professional networking and

private conversations?

Description
10−20 participants are needed for a speed dating event. Each participant prepares an introduction of their 
personal and institutional pro9les and identi9es a topic of concern, which needs discussion or where they 
can give or seek suport. Half the group is stationed at individual tables; the other half circulates and            
                                  communicates with the person at a table for three minutes.

When a signal is heard, the group moves on to the next 
table. Notes are taken of any interesting observations and 
ideas. At the end of the exercise small groups may be formed 
or the whole comes together to discuss topics that were of 
particular interest.

Tips
Provide water for each table to allow a more relaxed 
atmosphere.
Use a windchime or nice sounding bell to signal the table 
change.
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Activity 8: Network Speed Dating



Rationale

Networking takes more and more often place in a virtual environment. There are numerous 

commercial and non-commercial social networks available on the web such as Facebook, Vox, 

Imbee, Multiply, My-Space and, for instance, Elgg. Described by its founders as a ‘learning 

landscape’, Elgg is social networking software designed especially for education. Elgg provides 

each user with their own weblog, 9le repository, an online pro9le and an RSS reader. In addition, 

all of a user’s content can be tagged with keywords - so they can connect with other users with 

similar interests and create their own personal learning network. Where Elgg differs from a regular 

weblog or a commercial social network is the degree of control each user is given over who can 

access their content. Each pro9le item, blog post, or uploaded 9le can be assigned its own access 

restrictions - from fully public, to only readable by a particular group or individual. Elgg gives 

individuals, groups and institutions the opportunity to create their own fully-featured social network.

Aims

    To raise motivation to use supporting ICT-tools for social networks

    To provide an Example out of the variety of existing social networks available in the web

Description

The trainer invites the participats to edit their pro9le in an Elgg community, e.g. at blinc (blended

learning institutions’ cooperative): http:/www.blinc-eu.org

In a speci9c course context Elgg is a valuable tool to be used prior to a face-to-face session to give

people the opportunity to get to know to each other, or to stay in touch after a face-to-face session.
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Activity 9: Virtual Networking



Tip

Some people with little experience with computer technologies may not feel 9t enough to create their

pro9le and can be supported by the trainer, who provides them with a word 9le representing the Elgg 

structure.

They complete the word 9le, send it back to the trainer who creates the pro9le with their information.

Once the pro9le is created and the 9rst hurdle is taken, the members may feel more at ease to simply go to 

their pro9le and modify it if they wish. A powerpoint presentation with the next steps to be

undertaken can be delivered additionally.

Material for
seminar or
course

Activity for 
networking event

Large Groups

Variable

Presentation:
R 2.9.1

Handout:
R 2.9.2

PC,Internet
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Resource 2.9.2: Handout

Structure of Elgg

 

Resource 2.9.1: Presentation

Virtual networking - Elgg

Download:

http://networks-in-education.eu/index php?id=1 40





Overview of learning activities

Activity 1: Characteristics of networks in the Lifelong Learning Programme

Activity 2: Self-assessment of network coordination capacity

Activity 3: Building up the network partnership

Activity 4: The basics of network design

Activity 5: Reference documentation

Networks in the Lifelong Learning Programme

Module 3





This module is addressed to those who wish to explore the possibility of participat-

ing as partner or coordinator in a network funded by the European Union!s Lifelong 

Learning Programme (LLP), in particular in Grundtvig, the adult education funding 

mechanism. The materials aim to support a better understanding of the characteristsics 

of network projects in the Lifelong Learning Programme and of the difference

between networks and multilateral projects. The main principles of designing a Euro-

pean network and identifying adequate partners are introduced and practised. Finally, 

for inspiration a list of previously funded networks is provided.

Further reading

 Chapter “Establishing and setting up a network”, in: Bienzle, Holger/Gelabert, Esther/Jutte, Wolf-

gang/Kolyva, Katerina/Meyer, Nick/Tilkin, Guy (2007): The Art of Networking. European Net-

works in Education.Vienna: die Berater, p. 35−60

 MMI Consulting (2000): Input to operational guidelines: A practical guide on how to setup, run and 

evaluate a Comenius network. Herford.

 European Commission (2004): Aid Delivery methods (Volume 1): Project cycle management

 European Commission: The Life-Long Learning Programme: How to participate?:

http://ec.europa.eu/education/llp/doc848_en.htm

   Understanding of the main functions and structure of network projects in the Lifelong Learning Programme
Differentiation between networks and multilateral projects in the Lifelong Learning Programme
Awareness of the competences necessary to become an LLP network coordinator or partner

Knowledge of the requisites necessary to build an adequate partnership pro9le of a network project in
the Lifelong Learning Programme

Networking competences to be enhanced

Module 3

 43



Rationale

EU funded networks, and those 9nanced by the Lifelong Learning Programme (LLP), have speci9c 

characteristics with regard to their mission, functions and structural base. In fact these networks are 

hybrids: Although they are to ful9l network functions, their funding mechanism is the same as that 

of projects.  LLP networks are temporary partnership consortia,  funded on the basis of a work

 programme of up to three years.

Thus, the nature of networks in the LLP differs signi9cantly from other formal or informal networks with

which networkers are normally confronted with at local, regional or European level.

This funding mechanism puts considerable constraints on network activities and is in stark contrast to

the ambitious expectations looked for from these networks. Consequently, the resulting levels of 

achievement and impact is rarely as satisfactory as

 had been hoped for and anticipated.

Aims

To gain a clear understanding of the differences between a network 

and a  multilateral project in the Lifelong Learning Programme

To understand the main functions of a network in the LLP, in 

particular Grundtvig

To identify the structural context under which an LLP network

is constructed

To initiate individual re\ection of potential personal and  institutional 

interests and bene9ts to be gained from participating in such a network

Material for
seminar or
course

Stimulus for
individual
re\ection and
learning

Small Groups
Individual work

60 minutes

Presentation:
R 3.1.1

PC, beamer,
Board, cards

Activity 1: Characteristics of Networks in the Lifelong Learning Programme
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Description

Following a presentation by the trainer, the participants form small groups to discuss the differences 

between a network and a project in the LLP; its functions and the context in which it operates.

Each group writes on cards the areas where they need further clari9cation and post them on a 

board.

The trainer addresses the points highlighted on the cards, in collaboration with participants.

Tip

If the trainer wishes to illustrate the difference between a project and a network the following real 

expamples in the 9eld of consumer education could be used:

Grundtvig project: “Consumer education for adults: Empowering consumers. Educated

choices” http://www.londonmet.ac.uk/depts/hhs/research/cean/grundtvig-1-cea-project-2001-

2003/empowering-consumers.cfm

Grundtvig network on consumers education:

http://www.londonmet.ac.uk/depts/hhs/research/cean/cean-home-page.cfm

Resource 3.1.1: Presentation

Networks in the LLP – Structure-Mission-Challenges
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Download:

http://networks-in-education.eu/
index php?id=1 40



Rationale

In the module “Network Theory” it has been emphasized that social networks are largely non-hierar-

chical and self-organising structures. In the context of European funding programmes for education, 

however, networks have a clear centre, or “hub”, the network coordinator and his or her institution. 

They are responsible for meeting the requirements of the funding contract with the EU. Even if the 

network is run democratically, the network institution has a crucial role in providing leadership and 

sound management to the network.

Aims

To become aware of the high institutional pro9le

 required by the funding programme for coordinating

 a network in the LLP

To assess own institution’s capacity for network

 coordination

To identify which capacity areas that need

 further improvement

 

could be enhanced by collaboration

 with other network partners

Material for
seminar or
course

Stimulus for
individual
re\ection and
learning

Individual work
Small Groups

30 minutes

Handouts:
R 3.2.1 and
R 3.2.2

Activity 2: Self-Assessment of Network Coordination Capacity
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Description

Participants form small groups and brainstorm what they think the most important competence areas 

a coordinating institution of a network in the LLP are Participants are asked to choose one institution 

and 9ll in the self-assessment sheet.

Then they rate the institution’s capacity for each of the envisaged competences and visualise it in

the spider. Collectively they re\ect which of the improvement areas could be made up by other 

network partners.

Tip

This activity could also be implemented with an exemplary case study. It would be possible to work 

with the previously mentioned Grundtvig network: Consumers education for adults:

http://www.londonmet.ac.uk/depts/hhs/research/cean/cean-home-page.cfm.

The network coordinator is the London Metropolitan University and its institutional pro9le is provided 

on the website.

Resource 3.2.1: Handout

Self-assessment: Institutional capacity 

for network coordination

Resource 3.2.2: Handout

Capacity spider
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Download:

http://networks-in-education.eu/
index php?id=1 40

Download:

http://networks-in-education.eu/
index php?id=1 40



Rationale

The decision to participate in a network as a partner or user of its services should be based on a 

thorough analysis of the contribution the network can make in pursuing the objectives of one’s own 

institution. It should be noted that the direct 9nancial bene9t is small: Due to the limited budget, 

normally partners in LLP networks receive only a small 9nancial contribution, mostly for travel and 

subsistence costs. When building LLP networks, the participation of adequate and committed part -

ners able and willing to contribute to ful9lling different network functions is a fundamental factor in 

the network’s success. Depending on the focus of the network at stake the following network roles 

need to be 9lled: Researchers, content developers, testers and potential end-users; networkers,

 disseminators, policymakers, evaluators, managers

Aims

To gain awareness of the bene9ts of participating in a network, as

a member, or as a user of its services

To know about the diverse competences and pro9les required to 

participate in a LLP network partnership

To assess one’s own institution’s network competences, potential role 

and institutional motivation to become part of a speci9c LLP network.

Material for
seminar or
course

Stimulus for
individual
re\ection and
learning

Small Groups
Individual work

90 minutes

Handouts:
R 3.3.1 and
R 3.3.2

Activity 3: Building up the Network Partnership
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Description

Participants form small groups and receive cards with statements that give examples of bene9ts of

participating in LLP networks. The statements are discussed and illustrated with examples form 

participants’ own network experience.

Participants are asked to work with the afore-mentioned example of a network on consumer

 education for adults (or another case they choose).

Individually they re\ect and 9ll in the self-assessment sheet “Network partner roles”.

The results of the exercise are discussed in a 9nal discussion round.

Tip

The trainer should highlight that it is more advisable that a potential network partner identi9es a 

small but appropriate role to play in a network rather than trying to play a bigger role without

 immediate added value to the institution.

Resource 3.3.1: Handout

Arguments for network participation

Resource 3.3.2: Handout

Self-assessment: Network partner roles
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Download:

http://networks-in-education.eu/index php?id=1 40



Rationale

Designing a network in the Lifelong Learning Programme is a complex task. It requires experience 

and know-how which cannot be altogether acquired in a training session or through self-learning 

materials. This simulation exercise, however, aims to introduce participants in a training session to 

develop the basic understanding of a network in the LLP, i.e. to de9ne the objectives, strands of 

activities and expected results, taking into consideration the requirements of the funding programme. 

This is a fundamental task before working on an application form. The selection of the topic for the 

simulation exercise, consumer education, is due to its relatively good accessability to everyone and 

the fact that LLP networks on this topic have been previously funded. This allows learning from their 

approaches, as well as from advicee that independent evaluators of network proposals have given 

on various occasions.

Aims

To gain practice in designing the basic understanding of a LLP network

To focus a simulated LLP on a few core functions

To learn from other networks’ approaches

Material for
seminar or
course

Stimulus for
individual
re\ection and
learning

Small Groups
Individual work

120 minutes

Handouts:
R 3.4.1 and
R 3.4.2

Activity 4: The Basics of Network Design
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Description

Participants gather in small groups and work on the simulation exercise  “Building a network in

 consumer education”.

As a second step, recommendations of independent evaluators with regard to the design of a

 network are presented and discussed, as it refers to the design of a network.

In this way understanding of the network is further improved.

In a 9nal round the groups present their network matrices and discuss the different approaches.

Tip

Participants could be made aware of the Logical Framework Matrix approach as a useful tool to 

design a network and performance indicators (cf. The Art of Networking, p. 58 ff.).

Resource 3.4.1: Handout

Simulation: Building a network

on consumer eduation

Resource 3.4.2:  Handout

Recommendations from evaluators
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Download:

http://networks-in-education.eu/index php?id=1 40



Rationale

In the main EU funding instrument for education, the Lifelong Learning Programme, networks play a

prominent role. Networks are planned in all sectoral programmes (Comenius, Erasmus, Leonardo 

da Vinci, and Grundtvig) and also for the transversal programmes (Languages, Information and 

Communication Technologies).

The concluding materials of this module aim to direct potential applicants of networks in the Lifelong

Learning Programme to the of9cial reference documentation and to examples of previously funded

networks.

These of9cial programme documents or parts of them may be used

by training participants for further study after the course,

in network planning meetings, or can be built into some 

of the other activities of this module.

Material for
seminar or
course

Stimulus for
individual
re\ection and
learning

Small Groups
Large groups
Individual work

Variable

Handouts:
R 3.5.1 and
R 3.5.2

PC, Internet

Activity 5: Reference Documentation

Resource 3.5.1: Handout

Reference documentation

Resource 3.5.2: Handout

Selection of previously funded networks
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Download:

http://networks-in-education.eu/
index php?id=1 40



Aims

To facilitate access to the of9cial information on how to build a LLP network in the LLP

To provide examples of previously funded LLP networks (Grundtvig) which could provide

inspiration for building a LLP network

Description

Networkers explore individually or in pairs the reference material provided. 53
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Overview of learning activities
Activity 1: Network management: characteristics and challenges

Activity 2: Self-assessment of network management competence

Activity 3: Why networks fail

Activity 4: Network management approaches

Activity 5: Success factors of network management

Network Management

Module 4





Managing a network is different from managing a project or an organisation. Networks have a 

corresponding management approaches. Networks have a life of their own, and interaction between  

approaches, as those suggested by recent management concepts like Agile 

Management, seem to be best suited for steering networks.

-

ing Programme (cf. previous module), have to meet funding requirements and accomplish ambitious 

work plans. Of course, network management needs to take these obligations into account, too, and at 

times apply more traditional project management methods. It is in this general context that network 

management needs to be seen. It is, in any case, a complex and sensitive task and requires a number of 

competences which are not normally found in one single person but requires resourceful management 

teams.

Further reading

Chapter “Managing a network”, in: Bienzle, Holger/Gelabert, Esther/Jutte, Wolfgang/Kolyva, 

Katerina/Meyer, Nick/Tilkin, Guy (2007): The Art of Networking.  European Networks in

 Education.Vienna: die Berater, p. 61−95.

Bienzle, Holger/Jutte, Wolfgang (2008): Networking and network management – an art?, In: LLinE

Lifelong Learning in Europe, issue 1/2008, p. 7−13.

IETM (2001): How Networking Works. IETM Study on the Effects of Networking:

http://www.9tzcarraldo.it/en/research/IETM.pdf

Awareness of the speci9c challenges of network management arising from the distinct mission, structure
and organisational basis of networks

Knowledge about the main differences between project and network management
Understanding of the competence areas required for effective network management
Ability to assess own capacities for network management and development areas

Networking competences to be enhanced

Module 4

57



Rationale

Taking the example of networks in the Lifelong Learning Programme, an introduction to network 

management is given.

Successful European network managers ought to have a full grasp of the network concept in this 

speci9c context: the distinct structural characteristics of a network, the differences between a net-

work and a project, and the mission of networks in general and in the speci9c context of the EU 

funding programme education. From these characteristics speci9c management challenges and 

related competence areas arise.

Material for
seminar or
course

Plenary

45 minutes
(including
discussions)

Presentation:
R 4.1.1

PC, beamer

Activity 1: Network Management: Characteristics and Challenges
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Aims

To recapitulate main points of the network concept in social science and in the Lifelong Learning

Programme

To understand the difference between a network and a project

To be aware of the speci9c management challenges arising from the organisational structure and

mission of European networks

Description

A presentation given by a trainer and followed by a plenary discussion

Resource 4.1.1: Presentation

Network management – characteristics and challenges

59

Download:
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Rationale

Coordination of a network is a complex task. It requires a wide range of complementary compe-

tences: ideally, a network manager should be a senior expert in the 9eld, widely recognized in the 

community  concerned  with  a  large  network  of contacts  from  practitioners  to  decison-makers.

 Interpersonal competences, however, are also important. Finally, management skills are vital for

 securing

 

the network’s success.

Nevertheless, it is just as crucial that a network manager is also able to allow the network to evolve 

by itself, and to give the actors the freedom to interact in the manner that they feel is most

 appropri the  right  decisions to

 achieve this balance.  

The proposed activity is designed to become aware 

of the competences needed for network management

 and to assess its own capacities realistically.

Material for
seminar or 
course

Stimulus for
individual
re\ection
and learning

Small Groups
Individual work

30 minutes

Handouts:
R 4.2.1 and
R 4.2.2

Activity 2: Self-Assessment of Network Management Competence
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Aims

To re\ect on the main competences required to act as a manager of a network

To assess own network management competences

To identify ares for personal improvement

To understand that network management is best done by a team

Description

Participants form small groups and discuss the most important competence areas they think are

needed to steer a network.

They are then asked to 9ll in the self-assement sheet individually.

In the second step, they rate the importance of competence areas and their own capacities in order 

toidentify and visualize personal improvement areas and/or cooperation needs.

In a 9nal discussion round, the experiences are compared.

Resource 4.2.1: Handout

Self assessment of

network management competences

Resource 4.2.2: Handout

Network Management

Competence Spider
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Download:
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Rationale

Networks raise high expectations, as they address important professional needs. These expecta -

tions are not always met by the performance of the networks, as several evaluation studies have 

revealed. A good network manager should be aware of potential stumbling blocks ad pro-actively 

develop strategies to avoid failure. Networkers are therefore invited to analyse frequent problem 

areas in networks as revealed by a survey of EU networks carried out by the Euroweaving project 

(www.networks-in-education.eu) and in network literature.

Material for
seminar or
course

Small groups

20 minutes

Handout:

R 4.3.1
(Cards)

Activity 3: Why Networks Fail
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Description

Participants form small groups of 3−5 persons.

Each group receives cards with statements taken from the handout which highlights problem areas

of networks.

Each statement is discussed with the aim of developing a management strategy to avoid/solve the 

problem.

Groups report and compare their strategies.

Tip

Participants may also be invited to present and discuss their own experiences about failed networks 

or frustrating network activities and draw conclusions.

Resource 4.3.1: Handout

Cards: Why networks fail

Aims

To become aware of possible problem areas of networks

To develop pro-active strategies to avoid such problems

63

Download:
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Rationale

Sometimes managing a network is like trying to put a square peg in a round hole. A network 

manager needs to design, plan and monitor the network effectively. On the other hand, networks 

have a life of their own due to the diversity of actors, the multiplexity of their aims, the imminent 

open-endedness of networking and learning processes and tensions which arise from their hetero -

geneity. This complexity requires a \exible management approach that focuses on leadership and 

vision rather than rigid planning and controlling as with more traditional schools of management. A 

network managers’ main task is to develop a guiding vision for the network, to continuously keep it 

alive and promote it in the day-to-day work. It is through such a positive and indirect way that net -

work actors are managed, rather than through an extensive set of rules, minute work plans and strict 

control mechanisms. Teamwork and different forms of self-organised 

collaboration are encouraged, and network actors are given a large 

amount of freedom to do what they think is fruitful. The network 

coordinator intervenes only when necessary and avoids excessive 

ex-ante planning. Thus, more time for real leadership remains: 

observing what is going on, learning from these observations

 and adapting to the network environment accordingly.

Material for
seminar or
course

Small groups

20 minutes

Handout:
R 4.3.1

(Cards)

Activity 4: Network Management Approaches

64



Aims

To learn about the different approaches of traditional and agile management approaches

To become aware of the need to adopt a \exible approach tonetwork mangement

Description

Participants form two groups.

One group is asked to read a card with the principles of traditional project management and

 discuss their implications for network management.

The other group deals with agile management principles in the same way and discuss their

 implications for network management.

The two groups enter a debate arguing for the respective management school.

Resource 4.4.1: Handout

Debate cards: Agile vs. traditional

 project management
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Rationale

There cannot be a standard recipe for successful network management. There are even social scien-

tists who deny that a network can be managed. However, network managers should be aware that

they constantly have to take management decisions in a number of dif9cult areas which arise  from

 the multiplexity – multiplicity and complexity – of networks. This is the aim of the management module,

 rather than  offering a prescriptive recipe of ingredients for good network management.

Aims

To be aware of the potential areas of dif9culty in which network management operates

To avoid rigid management approaches which do not re\ect the multiplex and open-ended

 character of networks

Description

A presentation is given by the trainer, followed by a 9nal discussion 

covering all management aspects dealt with in this module.

Resource 4.5.1: Presentation

Success factors of network management

Material for
seminar or
course

Small groups

20 minutes

Handout:
R 4.3.1

(Cards)

Activity 5: Success Factors in Network Management
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Overview of learning activities

Activity 1: Introduction to cultural diversity

Activity 2: Cultural differences

Activity 3: Intercultural simulation games

Activity 4: Stereotypes

Activity 5: Cultural dimensions and how they may affect networks

Activity 6: Critical incidents

Cultural Diversity in Networks

Module 5





Managing a network ! in particular a European Network ! requires awareness of cultural differences, 

with the disparity of basic assumptions and attitudes, values and norms which people from various 

cultural backgrounds have.. Such differences exist not only between different nations, but also between 

of interaction in a network, and network managers should develop awarenesses of them. This module 

Further reading
Fowler, Sandra M./Mumford, Monica (1995): Intercultural Sourcebook: Cross-Cultural Training 

Methods (Vol. 1). Yarmouth: Intercultural Press.

Hall, Edward T. (1976): Beyond Culture. Garden City, NY: Anchor press.

Hofstede, Geert (2001): Culture’s Consequences: comparing values, behaviors, institutions, and 

organizations across nations. Thousand Oaks, CA: Sage.

Hofstede, Geert/Hofstede, Gert Jan (2005): Cultures and organizations: software of the mind.
 

New York:McGraw-Hill

Trompenaars, Fons (1993): Riding the Waves of Culture: Understanding Cultural Diversity in 

Business.London: Brealey.

Awareness of cultural differences in a network
Re\ection on possible con\icts arising from these differences

Appreciation of cultural difference as a learning opportunity in a network
Ability to develop effective strategies for dealing with cultural diversity in networks

Networking competences to be enhanced

Module 5
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Rationale

Intercultural competence is the ability to successfully communicate with people of other cultures. A 

person who is interculturally competent understands interactions with people from foreign cultures, 

specifcally concepts, perception, thinking, feeling and acting. Experiences at an early age are

 considered free from prejudice , and there is an interest and motivation to continue learning.

Cultural characteristics can be differentiated between several dimensions and aspects, (the ability to 

perceive them and cope with them is one of the bases of intercultural competence) such as:

Collectivist and individualist culture

Masculine and feminine cultures

Uncertainty avoidance

Power distance

Chronemics: Monochrone (time-9xed, “one after the other”)

 and polychrone (many things at the same time, “multi-tasking”)

Structural characteristics: e.g. basic personality, value orientation,

 experience of time and space,  selective perception, nonverbal

 communication, patterns of behaviour

Aims

To introduce basic concepts of cultural diversity

To maximize the effectiveness of networking by learning how other cultures
 communicate

 

Material for
seminar or
cours

Material for
seminar or
course

Stimulus for
individual
re\ection and
learning

Variable

Presentation:
R 5.1.1
PC, Internet

To provide a theoretical basis for understanding cultural
 diversity in a network
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Description

Networkers are invited to do an online exercise: Culture is like an Iceberg. We only see certain 

aspects of culture above the surface, however the majority of what shapes culture is found beneath. 

These ideas, beliefs and assumptions that may be invisible to outsiders are the foundation of the cul-

tural iceberg. Using a drag and drop technique, networkers drag cultural keywords and place them 

above or below the water. Immediate feedback is provided.

http://vudat.msu.edu/9leadmin/user_upload/vudat/\ash/exercise_iceberg.swf

Now networkers are individually invited to write down their own understanding of the following 

terms:

Culture

Cultural Competence

Diversity

Intercultural Dialogue

They can either write full sentences or provide a list of associated words.

This exercise should not take longer than 5 min.

Afterwards networkers are asked to work through the presentation “Cultural Diversity-Terms and

De9nitions” and compare their answers with the de9nitions provided in the presentation.

Resource 5.1.1: Presentation
Cultural Diversity: Terms and de9nitions
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Rationale

The activity is based on Hampden-Turner, Charles M./Trompenaars, Fons (2000): Building Cross-

Cultural Competence: How to Create Wealth from Con\icting Values. New Have: Yale University 

Press. The authors’ thesis is that foreign cultures are not randomly different from each other, but are 

mirror images of each others’ values. Just as some countries drive on the right, and others on the left, 

but they are consistent within their own strictures, so different cultures mirror others.

The values they expound are:

Universalism vs Particularism

Individualism vs Communitarianism

Speci9city vs Diffuseness

Achieved status vs Ascribed status

Inner direction vs Outer direction

Sequential time vs synchronous time

The book offers invaluable insights into the values that inform

 different cultures.

Material for
seminar or
course

Small groups
Plenary
(debrief)

40 minutes

Handout:
R 5.2.1
(Cards)
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Aims

To became aware of some of the cultural differences to be met in a (European) network

To appreciate cultural difference as a learning opportunity in a network

Description

Participants form four small groups.

Each group receives a card on which a small case-study highlights cultural differences.

The groups re\ect on the guiding questions.

Groups present the 9ndings and the rationale behind their considerations.

General discussion in the plenary: transfer to networks

Which cultural dimensions are you likely to face in a (European) network?

How can they affect a network?

Resource 5.2.1: Handout
Cards: Cultural differences
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Rationale

Simulation games are models of social reality, they represent a safe and non-threatening arena for 

being confronted with cultural differences. In a simulation game learners can test boundaries and 

discover new facets of themselves. This activity can be an opener for the issue “cultural diversity”. It 

is a fun activity that can also raise an interest in the 9eld.

Aims

To realize that in spite of many similarities people have differences in the way they do things

To learn how to bridge communication dif9culties due to different cultural backgrounds

Description

Example: BARNGA

BARNGA is a simple card game, which is played without using any

 verbal communication.

Groups of 9ve to six people are formed, and participants get two

 sheets with rules. Each group

 

receives a different version of the rules.

The groups study the rules and practice the game.

Then the rules are taken away, and from this point of time absolutely

 no verbal communication is allowed any more.

Material for
seminar or
course

Small groups
Plenary
(debrief)

40−90
minutes

Tables and
chairs

Playing cards
Handouts with
BARNGA 
rules

Handout: 
R 5.3.1
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After 5−10 minutes participants move to other tables.

The participants sit down at their new table and begin playing the card game at once. .Because of 

the differences in the rules, uncertainty and confusion will arise and participants have to deal with 

this situation.

After a few rounds there is a debrie9ng about what happened and how it felt. Parallels to 

intercultural communication should be highlighted:

The participants may be asked:

What speci9c real-life situations does this game remind you of?

If you think of a concrete situation what were the underlying causes of the problem?

What does the game suggest about what would you do in a similar situation in the real

world?

Based on: Thiagarajan, Sivasailam (2006): Barnga: A Simulation Game on Cultural Clashes. 

Boston: Intercultural Press.

Tip

Make sure that the groups do not communicate verbally about the different rules during the game. 

Absolute silence is critical to getting the point across.

Resource: BARNGA rules and guide sheet
http://yeoresources.org/Documents/Files/Barnga.pdf

Resource 5.3.1: Handout
Other intercultural simulation 
games
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Activity 4: Stereotypes

Rationale

Within each culture, we have preconceived ideas about other people, whether they come from 

another land,  or look different, and these are all forms of stereotypes. This label is a simpli9ed and 

generalized image of all members of a certain culture or group based on race, religion, ethnicity, 

age, gender or national origins just to start with. Stereotypes may be negative or positive; in any 

case they are dangerous because they reduce individuals to a 9xed image and do not take into 

account their complexity and uniqueness.The exercise helps make such stereotypes visible and 

re\ect potential cultural differences in a network in a more differentiated way.

Aims

To become aware of the dangers of stereotyping

To examine the roots of this method of typecasting

To re\ect different cultural standards

Material for
seminar or
course

Small groups
Plenary
(debrief)

40 minutes

Handout:
R 5.4.1

Flip charts,
red and blue
pens

Resource 5.4.1: Handout
Flip chart: Typically…
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Description

Participants form four small groups, and each group receives a \ip chart with a 9gure representing 

a member of a certain nation.

The groups write their spontaneous, 9rst-impulse associations with regard to “life” and “work” on the 

\ip chart: “positive” associations in red; “negative” in blue.

A debrief in the plenary follows, for instance with these questions:

How do you feel with regard to the description of ”your” nationality?

Do you identify with it?

Which valuations are behind these associations?

Finally, in a general discussion the exercise is transfered to networks:

Which cultural dimensions are you likely to face in a (European) network?

How can they affect a network?

Tips

Emphasise the importance of spontaneity of thoughts and ideas

Make clear the importance to avoid getting bogged down in discussing and debating individual 

points.All points are valid

Remind them that time for larger group discussion will have its time at the conclusion
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Activity 5 : Cultural Dimensions and How They May Affect Networks

Rationale

The works of Geert Hofstede and Fons Trompenaars on cultural dimensions are widely known. Within 

a network, it is normal to 9nd a diversity of cultures. This assortment of culturally in\uenced attitudes and 

values has a strong impact on work in general and acting in networks in particular. Network managers 

should be able to re\ect their own cultural background and have an  understanding of different attitudes.

Aims

To know about cultural dimensions in networks

To re\ect own positioning with regard to cultural dimensions

To understand how these cultural dimensions may affect networks

Description

Participants form groups of max. six people and are presented cultural dilemmas.

For each cultural dilemma two sheets with the two poles are placed on the

 \oor, at some distance from each other.

The trainer gives a short explanation of the dilemma, and the participants

 themselves acording to their own assessment of themselves and their culture.

Some partipants are asked to explain their positioning.

A short discussion may highlight: How can this dilemma be

 relevant for networks? Next dilemma etc.

Tip

A similar exercise can be done on the basis of Trompenaaars’

Resource 5.5.1: Handout
Cultural dilemmas (Hofstede)

Material for
seminar or
course

Small groups

30 minutes

Handout:
R 5.5.1 or
R 5.5.2

 position

 four types of culture.

Resource 5.5.2: Handout
Trompenaars’ four  culture types
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Activity 6: Critical Incidents

Rationale
For being able to manage cultural diversity in a network effectively there is a need for a theoretical basis

as well as for concrete examples of situations which could be faced in networks.

Networkers are provided with the basic theoretical concepts of intercultural differences. They will also 

have the chance to discuss small cases (critical incidents) on cultural con\icts.

By discussing the cases from different cultural perspectives the learners can be motivated to change 

perspectives when being confronted with similar situations in their networking practice.

Aims

To become aware of cultural differences occurring in professional life

To think about possible ways of how to deal with cultural differences more effectively

To create an atmosphere of empathy and understanding within a culturally diverse environment

Description

The activity starts with a presentation of theoretical concepts of cultural
 diversity (cf. activity 1).
Participants read through descriptions of different ”Critical Incidents”

 which might be faced in professional networks.

Participants decide on their ”solutions” individually and mark their

 choice on a \ipchart.

The answers are discussed. In the discussion similar (or differing)

 experiences of the participants can be added.

Based on: Heinlein/Jorke/Straatmann/Vodicka (2006):

 Cultural Awareness – Ein Trainingskonzept.

Tip

Resource 5.6.1: Presentation
Cultural Diversity: Opportunities and 

Resources 5.6.2 and 5.6.3:Handout
Critical incidents (and solutions)

Material for
seminar or
course

Plenary
Individual 
work

90 minutes

Presentation:
R 5.6.1

Handout:
R 5.6.2 and
R 5.6.3

Flip chart,
pens,
PC, beamer

A similar exercise can be done on the basis of Trompenaaars’ four types of culture.
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Overview of learning activities

Activity 1: Technology SWOT

Activity 2: Matching working needs and technologies

Activity 3: Internet telephony: Skype

Activity 4: Online conference tools

Activity 5: Virtual learning environments

Information and Communication
 Technologies for Networks

Module 6

Please also see:

Module 1, Activity 4: Using visualisation software

Module 2, Activity 9: Virtual networking

Module 7, Activity 9: Virtual learning





learning process, such as Learning Management Systems, blogs and wikis. Moreover, relations 

between network actors, i.e. ties and nodes in a network, can be visualised with the help of the 

appropriate software. Thus, the structure and nature of interaction becomes visible and can be better 

made use of. The module intends to give an overview of technologies widely used in networks, provide 

conference tools and virtual learning environments. Although they may be considered to be basic 

nowadays, they are indispensable for meeting two of the core functions of any network: networking 

and learning.

Further reading

Cormode, Graham/Krishnamurthy, Balachander (2008): Key Differences between Web 1.0 and

Web 2.0. In: First Monday [Online], vol. 13 number 6:

http://www.uic.edu/htbin/cgiwrap/bin/ojs/index.php/fm/article/view/2125/1972

Vickery, Graham/Wunsch-Vincent, Sacha (2007): Participative Web and User-Created Content:

Web 2.0, Wikis and Social Networking. Paris: OECD.

Barabasi, Albert-Laszlo (2002): Linked: The New Science of Networks. Cambridge, Mass: Perseus.

Awareness that Information and Communication Technologies can support networking activities

Insight that technology can only be a vehicle, not an end in itself

Ability to identify the working needs in a network and appropriate technology to support these needs

Networking competences to be enhanced

Module 6
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Rationale

Technology can only support networking activities and processes – it is not an end in itself. It is 

important to raise awareness of this basic truth at the beginning of this module in order to avoid 

technology-driven approaches which often lead to high-end technology solutions which are not 

really used by network actors.

Secondly, a range of technologies and their potential usefulness and bene9ts for networks are 

presented and analysed. This lays the foundation for a well considered decision on the ICT tools 

most appropriate for a speci9c network.

Aims

To raise motivation to use supporting ICT tools for networks

To get an overview about the technical tools that can be used in networking

To understand the usefulness of exemplary tools for networks

Description

The trainer gives a short input with an overview of technologies most

 commonly used in social

 

networks.

Participants are asked to share their experiences 

with ICT tools such as ePortfolios, blogs, VoIP, Skype,LMS, wiki etc.

The participants create a common list (\ip chart) of all the tools they 

have had experience with, anddiscuss the strengths and weaknesses

of each of them with a view to their capacity to support social networking.

Activity 1: Technology SWOT

Material for
seminar or
course

Large groups
Individual 
work

90 minutes

Presentation:
R 6.1.1

Handout:
R 6.1.2

PC, beamer,
Flip chart,
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On the basis of the list, the participants make a SWOT analysis of the most pertinent tools, i.e. they

put together the strengths and weaknesses they have identi9ed and the opportunities and threats

they see.

Tips

If this module is embedded in a blended learning course consisting of a preliminary phase, which

makes use of some of the social networking tools, and a face-to-face session, this could be a good 

link to the preliminary phase. In this case the discussion could start with a feedback on the tools that 

were introduced in the preliminary phase.

As to the SWOT-analysis – please bear in mind:

S : attributes of a tool which are helpful to achieving the network objective.

W: attributes of the tool which are harmful to achieving the objective.

O: external conditions which are helpful to achieving the objective.

T : external conditions which could do damage to the network‘s performance.

Resource 6.1.1: Presentation Technologies for networks Resource 6.1.2:

 

Handout Technology SWOT
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Rationale

In Activity 1 the participants have gained an overview of existing tools and shared experiences they 

have had with some of them. But any selection of technology should be based on a thorough 

re\ection of the actual working needs of the network in question. Networkers need to understand 

which tool is relevant for their network and which can create an added value to the networking 

activities in a speci9c context.

Aims

To re\ect systematically actual working needs of a network

To understand the bene9ts of speci9c ICT tools for speci9c

 networking purposes

To be able to make a well-re\ected technology choice

Activity 

Material for
seminar or
course

Large group

45 minutes

Presentation:
Handout:
R 6.2.1

Flip chart,
pens

2: Matching Working Needs and Technologies

Resource 6.2.1: 
Working needs and technologies
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Description

Participants are asked to collect ideas with regard to the question: What are the working needs in 

networks and how could they be supported by technical tools?

Catchwords are collected on a \ipchart.

Tip

If the group has a good level of experience, this activity will take a shorter time than the indicated

duration.
87
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Rationale

Intensive synchronous communication over large distances has become affordable through internet 

based telephony services, mostly called Voice over Internet Protocol (VoIP). The most widely used 

communication tool is Skype. This small piece of software enables users to talk over the Internet to 

anyone, anywhere in the world for free (provided that there is a \at-rate Internet connection). Skype 

is a synchronous communication tool which allows speaking bilaterally or in groups of up to 25 

people. And Skype has the big advantage that it can be installed very quickly and is easily used by 

everyone.

Aims

To support communication among network partners

To raise motivation through spontaneous and immediate contacts

If applied in a course context: To make sure that each trainee is reachable

 via Skype in order to

 

more easily support them in case of problems

 with the next activities

Activity 3 : Internet Telephony: Skype

Material for
seminar or
course

Small groups
Large groups

10 minutes

PC, Internet

Skype soft -
ware

Video tutorials
(available in
the Internet)
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Description

Network actors download Skype from www.skype.com and send their Skype names to a central 

coordinator who establishes a list with all Skype names of the network members.

If applicable, the completed list is sent to all participants of the training or all networkers.

Instructions to instal Skype for the 9rst time in a Windows environment can be found here:

http://www.skype.com/help/guides/startskype/.

Instructions to instal Skype for the 9rst time in a Mac OS X environment can be found here:

http://www.skype.com/help/guides/skypeformac/gettingstarted/.

Those who want to know more can 9nd other guides for Skype: http://www.skype.com/help/

guides/.

Tip

If applied in a course context it is helpful that all participants instal Skype on their computers and 

communicate their Skype name at an early stage to make sure that they can be easily supported by 

a trainer or network coordinator when facing problems.

Resource: Skype tutorial

Video tutorials on how to install Skype and use

it for virtual communication are available in the Internet, e.g.:

http://www.youtube.com/watch?v=sodMDs7rEEk50
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Rationale

An online conference is a synchronous communication tool which supports communication in large 

groups. Traditional conferences mean participants have to travel to and stay at a particular place. 

This takes time and is expensive. An online conference uses the Internet as a conference venue. This 

means that participants can access the conference from anywhere in the world and can do this at 

any time, using standard browser software.

Aims

To support communication among network partners

To raise and keep the activity level high by meeting regularly in an online conference room

To support collaborative work (whiteboard function, common browsing)

To raise motivation through immediate contacts

Activity 4: Online Conference Tools

Material for
seminar or
course

Small groups
Large groups

90 minutes

Presentation:
R 6.4.1

Handout:
R 6.4.2

PC, Internet
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Description

Participants go through a short introductory presentation which gives an overview of the various 

functions of an exemplary online room.

Those who are interested in testing this online room may go to http://www.blinc-eu.org/1104/ 

where further information on how to arrange a trial session can be found.

To be able to run this online room a JAVA version 5 or later needs to have been downloaded. Once 

the URL of the online room has been entered in the browser, users will 9nd the respective download 

on the site. They are guided step by step through the download. They should make sure to restart 

their browser after the download.

Further information on available tools for online conferencing are available here:

http://webworkerdaily.com/2007/11/12/web-conferencing-roundup/#more-1307#more-

1307.

Tips

To schedule online conferences, the use of Doodle (http://www.doodle.ch) is very helpful. Doodle 

is a web-based service which is free, requires no registration and no software installation. It helps 

9nding suitable dates for group events.

The 9rst online conference should rather focus on the testing of the various functions than on content,

since people need some time to get familiar with all the technical possibilities.

Resource 6.4.1: Presentation
Online conference
 rooms: Introduction

Resource 6.4.2: Handout
Online conference
 room description
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Rationale

In a network context, a learning management system (LMS) can be used for promoting learning in 

a network, since it allows creating, delivering and managing training. Most learning management 

systems are web-based applications to facilitate access to learning content and administration.

The various platforms offer a wide range of features from content creation, test builder, project 

management, 9les management, extended statistics, internal messaging system, forum, chat, surveys 

and more. In this module an exemplary learning management system, q21, is introduced.

The learner functions are:

access to courses and learning units

administer your personal data

download available documents

make tests

use the internal messaging system

use the course-related forums

up and download of materials in the documentation system

The author functions are:

content creation

test building

user and group administration

9le management

Activity 5: Virtual Learning Environments

Material for
seminar or
course

Large groups
Individual 
work

90 minutes

Presentation:
R 6.5.1

Handout:
R 6.5.2
PC, Internet

Online course
LMS
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Aims

To promote virtual learning in a network

To get to know to the various functions of an exemplary LMS

In a blended learning course context: To enable participants to follow the e-learning courses which 

prepare the face-to-face session

Description

Participants go through a short presentation indicating how to access the LMS.

They may access an online course on how to use a LMS:

http://www.networksineducation.eu/index.php?id=26 with username and password: guest.

Users can make a tour through the LMS to explore its learner functions. They can access 

exemplary modules which were created in the framework of the training course 

�The Art of Networking�.

Those interested in testing the author function may ask the ComNet project partners for a test 

account: http://www.networks-in-education.eu.

Tip

In a training course context it is useful to assure a help-desk via Skype for individual support in case 

of problems.

Resource 6.5.1: Presentation
LMS q21: Introduction

Resource 6.5.2: Handout
LMS q21: Description
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Overview of learning activities

Activity 1: Developing a learning culture

Activity 2: Open Space Technology

Activity 3: Knowledge Cafe

Activity 4: Carousel

Activity 5: Discussion

Activity 6: Brainstorming

Activity 7: Fish Bowl

Activity 8: Virtual learning

Activity 9: Transferring Knowledge into Practice

Learning in a Network

Module 7





Zera, Annette/Murray, Susan (2004): Getting on brilliantly: Ideas for leading and managing 
groups and teams. Leicester: National Institute of Adult Continuing Education.

Claxton, Guy (1984): Live and Learn. An Introduction to the Psychology of Growth and Change in 
Everyday Life. London: Harper & Row.

Awareness of the potential of the network to develop learning opportunities
Knowledge and of a range of methods to facilitate learning

Ability to facilitate learning in large and small groups
Ability to identify own and others’ learning needs

Awareness of potential of technology to promote learning in a network

Networking competences to be enhanced

Module 7

 are more  was  purpose  earning !                                                                                                                               
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‘A camel is stronger than a man; an elephant is larger; a lion has greater valour; cattle can eat more than a

man; birds are more virile. Man was made for the purpose of learning ‘

Further reading

 (El-Ghazali: Book of Knowledge)

Learning is one of the three key elements in networking. The effective network provides learning opportunities for 

all the actors involved, whether this be in terms of professional, personal or  institutional development. 

Networks are, by their very nature, complex social  systems, which need to be, if they are to be successful, subject 

to change. The learning that takes place within the network should be both planned and organised, according to 

the identi!ed needs of its actors. 

But there is also, and perhaps as importantly, what has been termed �windfall� learning, that is, learning which is 

unplanned and unlooked for. It may include, for instance developing linguistic skills, gaining an understanding of 

different cultures� value systems, acquiring new computer skills. The key thing about windfall learning is that it is 

unpredictable. Given the importance of learning for a network, a main task for network managers is to put learning 

on the network agenda. This involves creating and promoting learning opportunities for all  network actors, and, 

of course, presupposes a sound  knowledge of knowledge generation methodologies. A range of learning methods 

can be used to serve a variety of purposes, whether to facilitate group learning, to clarify goals, to identify 

dif!culties, or to ensure inclusiveness. Learning experiences may be more or less structured, and different 

network members can be encouraged to share their expertise and skills. 

This, in itself, is important for the network as a whole, since it ensures that individual  members� contributions are 

seen to be valued, and guarantees a sense of ownership on the part of all participants. It is important that, no matter 

what the nature of the activity, the timing is carefully  managed, and that suf!cient time is given to allow 

participants to re"ect on what has been learned. Therefore the aims and rationale for any exercise needs to be 

clearly stated.



Rationale

This exercise can be used as an ice-breaker, or as a way of establishing the ethos that the group 

wishes to create. It has the advantage of drawing on the wide range of learning experiences that 

exist within any group and allows people to share both positive and negative experiences of

 learning.  The fact that everyone contributes means that participants are very willing to support the

 principles established.

Aims

To introduce the concept of learning in a network

To allow networkers to tell each other about experiences of learning

To establish the ethos that the network wishes to establish vis à vis learning

To articulate conditions for successful learning

To form bonds within the group (A number of studies of group

 dynamics have shown how group members in the early stages of the
 group’s development, spend time telling each other anecdotes.

 This exercise makes use of this dynamic.)

Activity 1: Developing a Learning Culture

Material for
seminar or
course

Activity for
networking
event

Pairs
Small groups

40 minutes

Presentation:
R 7.1.1

Flip chart,
pens
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Description

In a short presentation by a trainer/facilitator the concept of learning is introduced.

In pairs, A tells B about a good learning experience they have had. The context is immaterial, but 

they should be as concrete as possible in talking about what they learnt, how they learnt, how they 

felt about what they were doing, etc

B tells A about his/her good learning experience

A tells B about a negative experience, and then they reverse again.

In groups of four, discuss “What are the conditions that best make for successful learning?”

“What do we need to avoid in order not to hinder learning?”

The results of the discussions are recorded on a \ipchart. Then the group may discuss and discuss

whether the positives can be used to contribute to the learning culture of the network.

Tip

This exercise can be quite lengthy, allowing ten minutes for each member of the pair to recount their 

experiences, and twenty minutes for the 9nal discussion. On the otherhand, it can also be used to 

establish the important principles of creating a learning culture more quickly.

Resource 7.1.1: Presentation

Learning in a network
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Rationale

Open Space is a method of running a conference that aims at maximum participation in which the 

participants set the agenda. It can be used with groups of any size, and uses a facilitator, whose 

sole role is to explain the methodology. It is most effective when used for problem solving and in 

discussing complex issues. It was developed by Harrison Owen who noticed that often the most 

energised part of a conference was during the coffee break. Open Space was designed to elicit 

the same levels of enthusiasm and commitment.

Aims

To enable participants to discuss the issues that are most important to them

To achieve outcomes quickly and through a consensus.

Description

The group forms a circle.

The facilitator explains the purpose of the meeting and how
 it will be organised.

Participants are invited to raise the topics they would like discussed.

Whenever a topic is raised, the person who raised it is given a 

post-it, writes down the topic and sticks it up on the agenda wall.

When all the raised topics have been identi9ed, it is explained

that those who raised them will be the workshop leaders and the 

participants can attend the group that interests them most.

Each group identi9es a note-taker, and at the end of the session, 

the whole group reconvenes. The notes are put up on the wall so 

that they are available to all.

Activity 2: Open Space Technology

Material for
seminar or
course

Activity for
networking
event

Large groups

Variable

Flip charts,
pens, post-its
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Tips

It is important to agree how long each discussion will last and to leave suf9cient time for discussion

and evaluation at the end.

It is useful to state what is known as The Four Principles and One Law

The four principles are:

1) Whoever comes is the right person. This means that anyone attending is present because he or

she has chosen to be and feels strongly about the topic being discussed.

2) Whatever happens is the only thing that could have. The idea behind this is better to pay 

attention to what is going on rather than speculating on what might be 

3) Whenever it starts is the right time. Prioritises creativity and innovation over structure and over

tight scheduling.

4) When it’s over, it’s over; encourages participants to move on rather than to debate matters fruit

lessly.

The law of the two feet suggests that anyone in a group where they are bored, not learning anything, or

contributing, should leave and go to another group where they can learn and contribute. The aim of 

negotiating can agree upon.
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Rationale

Running a Knowledge Café can create a novel learning atmosphere for a workshop or networking 

event. The room is set up like a café, with a number of tables around the room, and the ambience 

is helped if there are tablecloths and small vases with \owers. It is a good exercise for allowing a 

lot of information and ideas to be shared in a relaxed atmosphere. It can be run successfully with 

large numbers of people.

Aims

To allow information and ideas to be shared among

 the maximum number of people

To identify themes of common interest

To enable all group members to participate actively

Description

Three or four tables are arranged around the room.

The organiser explains the theme and how the exercise will work.

There are three or four rounds of discussion, each lasting about

 thirty minutes.

After the 9rst round, during which the key points are recorded on

 \ip chart paper, one ‘host’ remains at each table, and the others go

 to new tables.

Activity 3: Knowledge Café

Material for
seminar or
course

Activity
for networking
event

Large groups

90−120
minutes

Flip chart,
paper, pens,
tablecloths,
café
accessoires
(optional)
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The host explains to the new group what was discussed. The conversation continues, with members 

bringing ideas from their previous group.

After half an hour, the groups move on again. Themes are linked with the previous discussions.

In the third round, participants may return to their original tables, or form new groups.

At the end of the exercise there can either be a plenary, or the results posted up.

Tips

It is a good idea to be strict about the time, and to remind participants that if they have not 

managed to raise a point in one group, they will have the opportunity to do so in the next.

The 9nal results can be e-mailed to participants.
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Rationale

“Carousel” is a large-group brainstorming method developed by Guy Tilkin, slightly more formalized 

than the Knowledge Café.

Advantages of this method:

High degree of involvement and self-organisation of participants (everybody takes over certain roles

at some stage)

Mix of participants. Everybody talks to (nearly everybody).

Knowledge is accumulated, as the groups build on the results of theprevious group without 

repeating themselves.

Time ef9ciency. A number of topics can be dealt with in a relatively shorttime (approx. one hour for

four to 9ve carousel stations) .

Activity 4: Carousel

Material for
seminar or
course

Activity
for networking
event

Large groups
Small groups

60 minutes

Flip charts,
pens

 

Aims

To accumulate knowledge in a large group

To get acquainted and exchange experience with many other people

To avoid repetition
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Description

Participants are (randomly) divided into groups of 5−8 people. Each group gathers around one 

carousel station (= one \ip chart, one round table or circle of chairs). A few guiding questions per 

station are put on a \ip chart or handout will be discussed. There are four clearly designated roles:

The facilitator leads the discussion.

The visualizer documents the results on a \ip chart.

The time keeper makes sure that all questions are dealt with in the given time (optional).

The reporter sums up the results for the next group.

After 15 minutes participants are asked to move on to the next carousel station. Two people in each 

group stay and report the results of the discussion to the newcomers. The new group 

continues where the former has ended and builds on their results without starting from zero again. 

This is repeated four or 9ve times, depending on the number of stations.

At the end the reporters sum up the results of each station.

 

Tip

The last two rounds can be shorter, because most things will have been said about a topic at that 

stage.

Carousel station at the workshop

The Art of Networking in Alden Biesen,

1 December 2006.
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Rationale

Although the most commonly used of methods, leading a discussion group involves a particular 

set of skills, especially in a multi-cultural setting. The level of mastery of the language being used 

can very considerably, and it is therefore important to give those not as \uent as others the time to 

express their ideas and to clarify anything that is not clear.

This involves creating an atmosphere of acceptance on the part of the

 leader. It is also the role of the leader to prevent cliques from forming and

 to stop any one person from dominating  the discussion.

Being clear about the aims of the discussion from the outset also ensures

 that the group maintains

 

relevance; wandering off the subject is easily

 done, and it is up to the group leader to make sure  that this does not happen.

It  is useful for the discussion leader to summarise what has been said

 both in order to clarify and to ensure that those who have dif9culty in

 can keep up. It can also be useful to reframe a particular contribution in the

 context of the aims of the discussion - this can make the contributor feel 

both valued and keep the discussion on track.

Activity 5: Discussion

Material for
seminar or
course

Resource
for strategic
or planning
meeting

Activity for
networking
event

Large groups

Variable

Flip charts,
pens

 following

106



Aims

To identify and clarify goals

To allow participants to share perceptions and ideas

To identify individual skills and experiences that can contribute to the effective development 

of the network

To share ideas and clear up any misunderstandings

To provide information and to share knowledge

Description

The aim of the discussion is clearly stated and agreed

Groups may usefully be of between 2 and 12 people; larger groups are harder to 

manage effectively.

The leader of the group summarises regularly to ensure understanding.

Contributions are encouraged from all participants

The time frame is clearly identi9ed from the outset
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Rationale

Brainstorming is a very useful method to encourage participants to think “outside the box”. 

It is inclusive, since it values all contributions equally. It is important to state at the outset that all 

ideas, no matter how strange they may seem, are not only acceptable, but desirable.

Aims

To collect as many ideas as possible. The aim is quantity, not quality.

To approach problems creatively, rather than critically

To allow maximum participation

To develop a platform for decision making and discussion

Activity 6: Brainstorming

Material for
seminar or
course

Resource
for strategic
or planning
meeting

Activity for
networking
event

Large groups

10−15
minutes

Flip charts,
pens
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Description

Describe the issue to be explored and write it on a \ip chart.

Ask people to call out the 9rst thing that comes into their heads.

Record every suggestion, irrespective of apparent merit.

Set a time frame, or continue until ideas dry up.

Tips

Clarify anything that is unclear after the brainstorm rather than during it, in order not to stop the \ow 

of ideas Accept EVERYTHING that is offered. This encourages people to think more divergently and 

thus generates more energy within the group.

An alternative method is to give everyone post-its and to ask them to record one idea per post-it, in 

silence. The group then puts their contributions on the wall. The advantage of this method is that the 

speed of the process is not determined by how fast the scriber can recordideas. The disadvantage 

is that group members can not ‘feed off’ the ideas of other group members.
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Activity 7: Fish Bowl

Rationale

This is a useful method that allows network members to re\ect on key aspects of the group’s work 

without having to take up a position. The 9sh bowl may address speci9c problems, or be 

evaluative. It may be used to consider speci9c challenges confronting the network or consider 

strategies for change. It provides a forum in which all members may participate, either as speakers 

or as ‘re\ectors’.

Aims

To provide a structured forum for the consideration of network issues

To allow members to have their concerns aired in the whole group

To permit members to play a variety of roles within the group

Material for
seminar or
course

Resource
for strategic
or planning
meeting

Large groups

60 minutes

Flip charts,
pens

To enable group members to discuss a range of concerns in a structured manner
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Description

A large room is needed and chairs arranged in two concentric circles.

A facilitator is appointed, whose task is to ask questions, summarise and keep the discussion 

\owing

The inner group discusses the issues to be debated.

The outer group listens and takes notes.

After the discussion is over, the larger circle is widened to include the whole group.

The listeners now ask questions, re\ect on what they have heard.

The group can devise an action plan based on the discussion.

Tip

The role of the facilitator is to maintain the group’s focus and to keep the discussion on track. The 

aim is to try and make sure that the voice of everyone in the inner circle is heard. For those in the 

outer circle, who must remain silent, they have the chance to consider the various arguments without 

having to take up a particular position. In fact the exercise works best when the various arguments 

are balanced by the listeners.
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Activity 8: Virtual Learning

Rationale

Networks are about learning, but learning does not necessarily need to take place in a seminar 

room. There is a wide range of virtual learning offers for different requirements. Apart from a whole 

package of teaching and learning tools designed to facilitate learning processes (Virtual Learning 

Environment), even single components of such platforms can be of

 great use to promote learning in

 

a network, for not every

network has easy access to a whole virtual learning environment.

 In the learning material on the
 
attached CD a number of didactical

 models and their possible application in a virtual environment

 

are highlighted.

Aims

To raise motivation to use supporting technologies for learning

 activities in a network

To give concrete examples of transferring traditional didactical models to

 a virtual environment.

Material for
seminar or
course

Activity
for networking
event

Stimulus for
individual
re\ection and
learning

Small groups
Large Groups
Individual 
work

Variable

Handout:
R 7.8.1
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Description

The learning material gives concrete examples of how to apply traditional face-to-face learning 

methods in a virtual environment:

Brainstorming

Disputation

Exploration, excursion

Case method

Programmed instruction, personalised instruction

Micro-study circle, small group discussion

(Educational) dialogue

Educational conference, symposium

Educational network

Peer tutoring

Tip

More technologies for social networks are introduced in Module 6.

Resource 7.8.1: Handout
Virtual learning in a network
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Activity 9: Transferring Knowledge into Practice

Rationale

Before a training session or network event closes it is a good idea to identify what each individual 

has learnt and the extent to which their expectations have been met, what further action needs to be 

taken and to acknowledge each person’s contribution.

If the learning potential of the meeting is substantial a more complex

 transfer process can be useful. It ensures that the new knowledge will

 be put into practice. Elements of such a transfer process can

 

be:

Individual transfer plan

Peer consultation

Support by a transfer coach

Aims

To identify the extent to which identi9ed aims have been met

 and new knowledge gained

To identify the next steps and actions to be taken

To support the application of new knowledge in professional practice

Material for
seminar or
course

Activity
for networking
event

Large groups
Small groups
Individual 
work

90 - 120
minutes

Presentation:
R 7.9.1

Handouts:
R 7.9.2 and
R 7.9.3

Board, cards,
PC, beamer

114



Description

Participants form a circle

Going round the circle, each person identi9es something they have learnt that they had come for 

and something learnt that was unexpected

The structure of the transfer phase is presented by the trainer/facilitator (presentation)

Each participant 9lls in an individual transfer plan

All participants write their most important transfer aims on one card each and their name

The cards are pinned on a board and brie\y presented

Peer consultation groups are formed on the basis of similar aims

Each peer consultation group created plans the frequency/dates/communication medium of their 

exchange

A supporting transfer coach is chosen from the group of trainer, facilitators, or colleagues

Tip

To follow a given structure of the peer consultation meetings helps to avoid talking without coming

to results.
Resource R 7.9.1:  Presentation
Transfer into practice

Resource R 7.9.2: Handout
Personal Transfer Plan

Resource R 7.9.3: Handout
Peer Consultation Structure
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Overview of learning activities

Activity 1: Network evaluation as learning

Activity 2: Planning the evaluation

Activity 3: De9ning indicators for evaluation

Activity 4: Selecting evaluation instruments

Activity 5: Trying it out

Network Evaluation

Module 8





Only networks which produce quality outcomes will be sustainable. Quality outcomes require quality of the 

underlying productive processes. Network evaluation can be seen as a learning process with reference to internal 

criteria or as a quality check with reference to external criteria. On the one hand it is important that actors in a 

network learn to cooperate and that processes and products are examined in order to improve them. On the other 

hand outcomes can also be assessed with reference to criteria set by the stakeholders. The network should be in 

and sustainability are the ultimate reference points for quality assessment. They are included in the contract in the 

case of commissioned ! type LLP ! networks or they should be the result of increased relevance for the sector in 

therefore is essential for their survival.

Further reading

ECOTEC (2002): Evaluation Guidance Note for Leonardo Projects. Birmingham: Leonardo UK 

National Agency: http://www.leonardo.org.uk/page.asp?section=0001000100230010&secti

onTitle=Evaluate+your+activities

ECOTEC (2008): Understanding Achievements. An Evaluation Handbook for Everyone Involved in 

the Lifelong Learning Programme. Birmingham: Leonardo UK National Agency:

http://www.leonardo.org.uk/page.asp?section=0001000100230010&sectionTitle=Evaluate+y

our+activities

Self-evaluation of school projects: http://www.MICE-T.net

Self-evaluation in adult learning settings: http://www.SEALLL.eu

European Quality Kit: Striving for better quality in Grundtvig projects:

http://ec.europa.eu/education/programmes/llp/grundtvig/doc/kit.pdf

Awareness of the added value of network evaluation and of the aims and outcomes the evaluation
process can lead to

Ability to plan the evaluation in terms of timing, issues and priorities
 Ability to de9ne indicators and apply appropriate gathering tools for evidencing

Ability to analyse data and relate actions to conclusions
Understanding of the social requirements to allow change

Networking competences to be enhanced
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Rationale

Evaluation as a concept is loaded with connotations such as inspection, control, repercussions ...

Not many networks see the potential of evaluation processes in terms of individual and 

organisational learning and the improvement of the network. An evaluation should be carried out 

in an open, participative and democratic atmosphere. Quality care, self-evaluation and setting up 

the network as a learning organisation can be one of the binding factors in the network. A culture 

combining self-evaluation and quality care with ownership of processes and outcomes is vital for an 

evaluation process which has a real chance to make an impact and lead to change. Therefore it 

is advisable to adopt a bottom-up approach and guidance of the ‘initiators’ in the process of con-

ducting their own evaluation. This module seeks to highlight the potential of evaluation as a tool for 

learning, for improvement of the network and for evidencing quality.

seminar or
course

Large groups
Individual 
work

20 minutes

Presentation:
R 8.1.1

PC, beamer

Resource 8.1.1: Presentation
Network evaluation
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Aims

To help the network partners see evaluation in a broader context

To make network partners aware of the potential of evaluation as a learning process

To make network partners aware of the social and emotional conditions for evaluation 

to lead to change

Description

A presentation is made by the trainer.

The presentation is followed by a discussion.
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Rationale

Evaluation should be planned from the start of the network. It is important to decide who is in 

charge, who will do the evaluation, whether the network will seek for evaluation expertise from 

outside, when the evaluation is to take place etc. ...

All this is part of an evaluation plan, a plan that should be agreed on within the network. It is 

important for network actors to be able to make fundamental decisions on what to evaluate in the 

network.

Many elements of a network can be evaluated: organisational matters, methods, outcomes and 

products, impact ... It is impossible though to evaluate everything.

 it is important to de9ne

 

what to evaluate and to prioritize these topics.

 What do we need to evaluate for accountability,

 

which data is available,

 what do we  need for improving the network, what is network speci9c …?

Activity 2: Planning Network Evaluation

Material for
seminar or
course

Stimulus for
individual
re\ection and
learning

Small groups
Large groups
Individual 
work

60 minutes

Handouts:
R 8.2.1 and
R 8.2.2

Flip chart,
pens

 Therefore122
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Aims

To de9ne and prioritize topics for evaluation

To develop a structured evaluation plan

Description

Participants 9rst work individually: They are asked to pick evaluation topics from the grid to

motivate their choice.

Plenary discussion and round up of results on a \ip chart.

Now participants form small groups and can 9ll in section “What do you want to evaluate?”

 in the evaluation

plan and then discuss and complete the other sections.

Resource 8.2.2: Handout
Network evaluation plan

Resource 8.2.1: Handout
Possible evaluation topics
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Rationale

How do we know that an objective has been met? How do we know that a product is good?

 How

 

do we know that the network is sustainable?

These are crucial questions in an evaluation process. In order to know one needs to look for the 

right evidence and this evidence is provided by measuring the right indicators. Indicators, in this 

context, are de9ned as ‘variables’ giving evidence for a certain aspect of the network.

It is very important that the actors involved in the evaluation have a clear view on indicators: that 

they know what ‘event’ proves that a certain goal has been reached. If the indicator is wrong an 

evaluator will measure variables that are irrelevant for the subject of the evaluation and it is not

 pos sible to draw relevant conclusions.

Activity 3: Defining Indicators for Evaluation

Material for
seminar or
course

Stimulus for
individual
re\ection and
learning

Small groups
Individual 
work

50 minutes

Handout:
R 8.3.1
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Aims

To de9ne appropriate indicators for the purpose of the evaluation

Participants are grouped in small groups according to the topic they prioritized in their evaluation

plan. They discuss and try to de9ne suitable indicators for the evaluation of their topic.

The result of the discussion can be documented in the respective section of the Evaluation process 

template.

Tip

Trainers go from group to group to support the discussions where necessary.

Resource 8.3.1: Handout
Template for evaluation process
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Activity 4: Selecting Evaluation Instruments

Rationale

Evaluation may be done in many ways and use a variety of instruments and methods. Many of 

these instruments and methods already exist, but in order to 9t a particular need they often have to 

be either newly developed or adapted.

No matter which tools the network selects, the underlying thought will be something like a of list

 of things the network wishes to know. 

This implies that there will be always a hidden questionnaire behind 

any evaluation activity. In order to 9nd answers to the questions 

included in such questionnaires, many options are available. 

For an evaluator it is important to know what instrument best suits 

the aims of the evaluation: is it for data collection, to learn, 

to instigate a dialogue ...

But it is also important to keep in mind that evaluation activities should 

be fun and motivating. There is plenty of choice.

Material for
seminar or
course

Small groups
Large groups

30 minutes

Handout:
R 8.4.1
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Aims

To choose the right evaluation instrument for a speci9c purpose.

The trainer gives a short input:

Self-evaluation activities may be either individual or collective, or a combination of both. They may

be responsive (the respondent responds to what is asked), or productive (the people involved pro-

duce their own views, comments or explanations of what has happened and how they value it). In

these four categories evaluation instruments can be categorized.

Participants form small groups and place evaluation instruments from a list onto a grid with these 

four categories.

A plenary discussion rounds up the activity.

Tip

More information on self-evaluation instruments can be found at http://www.SEALLL.eu.

Resource 8.4.1: Handout
Selection of evaluation instruments
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Rationale

Sometimes evaluation is reduced to questionnaires and boxes to tick during meetings, with results 

that never leave the shelf. It is important that evaluation is conceived as a motivating tool for

learning and improvement. In other cases networks are evaluated as a project and not as a 

network. It is equally important that the evaluators pay attention to the network speci9c elements.

In this activity networkers can try out some new evaluation tools paying attention to a network they 

have in mind.

Aims

To focus the evaluation on network-speci9c issues

To promote the learning potential of evaluation activities

To have fun with evaluation

Activity 5: Try It Out

Material
for seminar or
course

Small groups

45 minutes

Handout:
R 8.5.1

Resource 8.5.1:
Model network evaluation instruments
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Description

Workshop. Participants are grouped according to type of organisation, professional 9eld or type of 

network they are in.

They apply the evaluation instruments to a speci9c network and discuss the outcomes.

Tip

Three rounds of instruments are preferable.
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Overview of learning activities

Activity 1: Self-assessment of advocacy competence

Activity 2: De9ning advocacy themes

Activity 3: Stakeholder mapping

Activity 4: Lobby action tree

Activity 5: Promoting the network

Activity 6: Elevator pitch
Activity 7: Liaising with the media

Network Promotion and Advocacy

Module 9





their key messages that support policy agendas.

Advocacy planning can, however, be useful for any type of network (e.g. resource or 

As such, advocacy planning will be helpful to awareness raising strategies or the planning of 

contacts and the selection of key collaboration partners.

planning can provide an insight to thorough stakeholder planning.

Further reading

Chapter “Managing a Network”, in: Bienzle, Holger/Gelabert, Esther/Jütte, Wolfgang/Kolyva,

Katerina/Meyer, Nick/Tilkin, Guy (2007): The Art of Networking. European Networks in 

Education. Vienna:die Berater, p. 61−95.

The Canadian CED Network (2004): The Art of Advocacy. A Handbook for Non-Pro9t 

Associations.CCEDNet: http://www.ccednet-rcdec.ca/9les/AdvocacyHandbook-FIN2.pdf

Networking competences to be enhanced

Module 9

Ability to assess political priorities (EU, national, regional, local) against network agenda
Ability to map, identify and select key stakeholders of the network and to identify alliances,

dependencies, competition with other groups
Understanding of advocacy strategy building and planning
Ability to assess own capacities for advocacy development
Communication of key messages of the network agenda
Awareness of requirements of network-media relations
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Rationale

Activity 1: Self-Assessment of Advocacy Competence

Advocacy planning requires understanding policy agendas and working closely with key 

stakeholders.

This involves a number of competences ranging from good communication and diplomacy skills to 

the ability to analyse and think laterally.

Aims

To provide a working de9nition of “advocacy” and related terms

To re\ect the main competences required to plan advocacy strategies

To assess own advocacy competences and de9ne personal 

improvement areas

To identify thematic areas of speci9c interest

To understand that advocacy planning is best done when 

responsibilities and expertise are shared

Material for
seminar or
course

Stimulus
for individual
re\ection and
learning

Resource
for strategic
or planning
meeting

Small groups
Individual 
work Plenary

60 minutes

Presentation:
R 9.1.1

Handout:
R 9.1.2
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Description

Participants work individually on the self-assessment sheet before or at the start of the 

training session or strategic meeting.

At the seminar they are divided in pairs or groups of three and discuss the questions.

In a 9nal discussion round 9ndings and experiences are compared.

Tips

Participants are advised to think independently but work collaboratively.

It is effective if the self-

Resource 9.1.1: Presentation
Network promotion and advocacy – an introduction

Resource 9.1.2: Self-assessment sheet
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Rationale

When planning an advocacy strategy, networkers need to think in thematic terms. It is also impor-

tant to lobby in a coordinated way based on a speci9c theme. De9ning what is in scope and what 

is out of scope helps with understanding what message the network wants to convey.

Aims

To re\ect knowledge of thematic areas

To de9ne speci9c thematic areas for advocacy action

To deliver concrete lobby messages

To understand that what is important for oneself is not necessarily for others

Activity 2: Defining Advocacy Themes

Material for
seminar or
course

Stimulus for
individual
re\ection and
learning

Resource
for strategic
or planning
meeting

Small groups
Individual 
work

120 minutes

Handouts:
R 9.2.1 and
R 9.2.2
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Description

Participants are divided in pairs or groups of three and discuss their areas of interest, then decide 

on a speci9c theme which is relevant to all or most of them.

They use the tree methodology to break the theme down into sub-themes and messages they will use 

in their advocacy plan.

They then follow a SWOT analysis on the theme they selected.

Tip

It is useful to allocate a rapporteur who will compile all themes discussed and report back to all 

other groups.

Resource 9.2.1: Handout
Theme tree

Resource 9.2.2: Handout
SWOT analysis
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Rationale

Activity 3: 

Advocacy planning involves mapping, selecting and working closely with key stakeholders. These 

are the people who will potentially support or hinder the advocacy work of the network.

Aims

To map and select key stakeholders in the area of the network

To rank stakeholders according to their importance and potential 

usefulness for the network

Description

Participants make a shopping list of all relevant stakeholders (to include:

target groups, 

policy makers, media and press, researchers, educators, 

general public, etc.).

They use the stakeholder spider to identify the speci9c stakeholders

 for their selected theme.

Material for
seminar or
course

Stimulus for
individual
re\ection and
learning

Resource
for strategic
or planning
meeting

Small groups
Individual 
work

60 minutes

Handouts:
R 9.3.1
R 9.3.2
R 9.3.3
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They then cluster stakeholders according to speci9c areas and stages of the network’s work plan 

(needs analysis, content development, policy formulation, dissemination, evaluation and testing).

They are then asked to use the traf9c light methodology to rate stakeholder importance.

In a 9nal discussion round 9ndings and experiences are compared.

Tips

Stakeholders include both internal and external key people to the core functions of the network.

They include friendly partners and potential members on the one hand but also those hostile to and

potentially in con\ict with the mission of the network.

It is to note that stakeholders can change and their attitudes and beliefs can change, too, 

therefore a review exercise every year or six months is helpful.

Resource 9.3.1: Handout
Stakeholder spider

Resource 9.3.2: Handout
Cluster diagram

Resource 9.3.3: Handout
Traf9c light
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Rationale

Advocacy planning is above all about lobbying to get messages through to the right people at 

the right time. A lobby strategy needs to be circulated on time in order to ensure the messages the 

network wants to convey get included in policy agendas.

Aims

To understand general and speci9c lobbying targets for the network

To de9ne the best lobbying strategy

To understand who to lobby with and who to lobby against

Activity 4: Lobby Action Tree

Material for
seminar or
course

Stimulus for
individual
re\ection and
learning

Resource
for strategic
or planning
meeting

Small groups
Individual 
work

Variable

Handout:
R 9.4.1
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Description

Participants work on the selected theme and mapped stakeholders.

At the seminar or strategic meeting they are asked to de9ne their lobby targets and break these 

down to speci9c activities and expected results.

They are then asked to decide on the best lobby strategy to reach their targets.

In a 9nal discussion round 9ndings and experiences are compared.

Lobbying targets of networks

Resource 9.4.1: Handout R 9.4.1
Lobbying strategy
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Rationale

This exercise is designed to help networkers consider the speci9c aims and objectives of the net-

work and how these are to be promoted. It is important to be able to convince others of the value 

of the network in terms of its bene9ts to potential funders, bene9ciaries and the network members.

Aims

To develop appropriate advocacy skills

To develop the skills necessary for promoting the policy aims of the network

To plan and deliver brief presentations

Activity 5:  Promoting the Network

Material for
seminar or
course

Activity for
networking
event

Small groups

Variable

Flip chart,
pens
(optional)
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Description

Participants divide into small groups of three to 9ve people. One group is a panel.

The task is to design a presentation of 9ve minutes on the aims and objectives of a (real or 9ctitious) 

network to the panel.

After thirty minutes, each group presents their network to the panel.

Each presentation is timed to last 9ve minutes, with 9ve minutes of questions from the panel.

The panel gives feedback to each group focussing on positives, what might be improved in terms of  

presentation and content.

Tip

It is important that the panel is also clear about its objectives – giving succinct feedback rather than 

getting involved in a discussion. They need to be objective and offer constructive criticism.
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Rationale

This exercise is designed to help participants think about the essential message that they want to 

get across about their network. Being close to the network and its aims and concerns often means 

that it is dif9cult to 9nd a way of summarising its objectives in a succinct way. It is also easy to

 forget that someone who has no knowledge of the 9eld nor the context in which the network exists 

will 9nd it hard to understand either its importance or raison d’être.

Aims

To enable participants to explain their network to an outsider in a limited amount of time

To identify the essential features of the network

To develop salient advocacy skills

Activity 6: Elevator Pitch

Material for
seminar or
course

Activity for
networking
event

Small groups

30 minutes

None
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Description

Work in small groups (three to 9ve people).

Each person represents a speci9c network (real or 9ctious).

The task is to prepare an ‘elevator conversation’: The networker meets by chance with a ‘policy 

maker’ who is extremely relevant for the success of the network. He/she has only two minutes to 

brie\y explain the network’s purpose and to convince the policy maker of the importance of the 

main advocacy issue.

The elevator conversation is acted out.

The “policy maker” and other members of the group gives feedback on its appropriateness and 

effectiveness.
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Rationale

Activity 7: Liaising with the Media

Liaising effectively with the media is crucial for any network that wants to in\uence policy. In other

words: the challenge is to get media people interested in the issue at stake. Normally education 

is not very high in the media agenda. Whether newspapers, radio or television, journalists have 

considerable demand on their time, and it is therefore essential to get the initial approach right. 

One media of9cer of a large education network reckons he has one minute in which to convince a 

journalist that the story he wants to publicise is newsworthy. The opening pitch is crucially important. 

This exercise is designed to help networkers think about the key elements of the story that they want 

to tell (and sell), and how best to introduce it.

Aim

To learn from successful media coverage on education

To identify a story connected to the network’s main issue that is

newsworthy from  participants’ own work

To prepare a pitch that will convince a journalist to use it

To anticipate any questions that might arise

Description

Newspaper clippings about media coverage on participation in

adult education are analysed in small groups. Guiding question is:

Material for
seminar or
course

Small groups
Pairs
Plenary

120 minutes

Handouts:
R 9.7.1 
R 9.7.4
R 9.7.6

Presentation:
R 9.7.5
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What made these stories on education interesting to journalists?

Findings are brie\y reported and discussed in the plenary.

A short presentation is given on the media work of NIACE, the National Institute of

Adult Continuing Education in the UK.

Participants split up in pairs.

Each pair identi9es a potential story linked to their network and prepares the pitch, i.e. what the 

story is about.

An accompanying handout “getting the message across” is to help identify the key “selling point”. 

The participants simulate the telling of the story to a “journalist”, i.e. the trainers.

Tip

It can be useful to take two or three examples and to do the simulation in front of the group, and 

then for these to be discussed. Those working in education tend to feel that their work is important 

(which it is) and therefore newsworthy (which it is not, necessarily). Discussing a simulation can also 

bring out the differing values of educators and journalists, and the question of jargon.

Resource 9.7.6: Handout
Getting the message across

Resource 9.7.5: Presentation
Liasing with the media – the NIACE example

Resources 9.7.1−9.7.4: Handouts
Newspaper clippings
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Making the Network Sustainable

Module 10

Overview of learning activities

Activity 1: De9nition and concepts

Activity 2: Elements of sustainability of a network

Activity 3: Planning dissemination and exploitation





Whatever is done or produced in a network, a network should make sure that the world knows 

about it, that products and outcomes are used in a broad context and that they are available as 

long as needed.

Many networks start with a phase of public funding and are confronted with the challenge to 

make the network or at least part of its structures, activities, or services last beyond the fund-

These concepts have to do with visibility, communication,contacts, relationships, impact, 

policy making, integration, etc, and as such are a core business of building and maintaining of 

concepts will be explored in this module and key tasks of networks related to them will be 

discussed. Moreover, the module introduces some tools which can help networks to develop 

feasible strategies for dissemination, exploitation and sustainability from the very beginning 

of their existence. All funded networks have to include dissemination and exploitation plans 

in their application for funding anyway, as a part of their work plan, with allocated tasks and 

resources. All the more important it is that the main network partners share a common view on 

the relevant concepts and know what their tasks are in this respect.

Further reading

Web page of the European Commission on dissemination and exploitation:

http://ec.europa.eu/dgs/education_culture/valorisation/index_en.html

Module 10

Awareness of the need for and added value of dissemination and exploitation
Knowledge of basic concepts used in this respect

  Ability to conceive a long term view on the network and its outcomes beyond the initial funding period
  Ability to plan the dissemination and exploitation in terms of timing, tasks and priorities and to adapt

network activities and outcomes for accordingly
 Knowledge of strategies and methodologies leading to sustainability

Networking competences to be enhanced
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Activity 1: Definitions and Concepts

Rationale

Several concepts and de9nitions are important when it comes to dissemination and exploitation and 

the important role of networks in this respect: sustainability, dissemination, mainstreaming, 

exploitation, valorisation, etc.

The meaning of these concepts has evolved since the start of the European

 educational programmes and they can also differ according to culture

 and country.

It is important that, when tackling the issue of dissemination 

and exploitation, all network partners have a common view on what

 things mean and imply.

Aims

To clarify concepts and de9nitions concerning dissemination and

 exploitation

To come to a common view on these de9nitions

Material for
seminar or
course

Stimulus for
individual
re\ection and
learning

Resource
for strategic
or planning
meeting

Small groups
Individual 
work Plenary

30 minutes for
presentation
and discusion

Presentation:
R 10.1.1
PC, Internet,
beamer
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Description

As a preparatory task before a training session or planning meeting networkers are asked to write

down their understanding of the following terms: sustainability, dissemination, mainstreaming, 

exploitation, valorisation.

As a second step they compare their ideas with the de9nitions and explanations given at the 

European

Commission’s web site http://ec.europa.eu/dgs/education_culture/valorisation/index_en.htm.

The training session or planning meeting can be introduced by the Powerpoint presentation.

In a plenary discussion different interpretations of the concepts and their relevance for networks are

compared and discussed until a common understanding is reached.

Tip

Check on latest updates of website texts on these issues.

Resource 10.1.1: Presentation
Dissemination and
sustainability of networks

Resource: EU website
http://ec.europa.eu/dgs/education_culture/
index_en.html
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Rationale

Activity 2: Elements of Sustainability of a Network

A network should focus on the sustainability of activities and outcomes related to its aims, and on 

creating the conditions for a lasting impact. It is therefore important to identify the requirements 

needed to continue key activities. A 9rst step for the network is to decide what these requirements 

are: 

sustainability of the network structure, the fabric of informal contacts 

and relationships, the transferability of methodologies or products, 

embedding of results in local curricula, adoption by established 

institutions, integration in education policy etc. 

A second step is to 9nd ways to establish these requirements.

Aims

To identify strategies, methods and to make a network sustainable

Material for
seminar or
course

Stimulus for
individual
re\ection and
learning

Resource
for strategic
or planning
meeting

Small groups
Individual 
work
Plenary

60 minutes

Handout:
R 10.2.1
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Description

Participants in a training session or planning meeting work in small groups with a template to de9ne

methods and strategies grouped under 9ve headings:

Stabilising the relationships in the network

Finding an institutional home

Integration in policy

Investing in quality and transferability

Finding additional funding and/or commercializing outcomes

Tip

Maximum three out of 9ve headings per group are feasible to be covered in the time span 

allocated.

Groups may choose for themselves, but ideally all headings should covered by the total of groups.

Resource 10.2.1: Handout
Strategies for sustainability
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Rationale

Activity 3: Planning Dissemination and Exploitation

Having good dissemination and exploitation plans is proof that the network took these elements

 into

 

consideration from the start.

Especially with networks, these plans are very important since they provide the necessary steps 

towards visibility and sustainability of the network.

All aspects of dissemination and exploitation should be incorporated

in a plan:

Who is doing what, when and how and for what target group?

Who is responsible?

How are the activities evaluated?

Aims

To raise awareness for the need to carefully plan the dissemination and

exploitation activities

To create plans for dissemination and exploitation

Material for
seminar or
course

Stimulus for
individual
re\ection and
learning

Resource
for strategic
or planning
meeting

Small groups

60 minutes

Handouts:
R 10.3.1,
R 10.3.2
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Description

The group is split into two:

One sub-group dealing with the dissemination plan and the second one with the exploitation plan.

Discussion is structured along the templates for the plans.

Exchange of results will take place in a plenary session.

Resource 10.3.2: Handout
Exploitation plan

Resource 10.3.1: Handout
Network dissemination plan
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Publication

Course
Resource

Pack

On the basis of the publications The Art of Networking. European networks in education

(ISBN 978-3-9502335-0-6) and Resource Pack for Networkers a training offer has been  developed.

 

The blended learning course The Art of Networking is regularly offered as a European training course. It is 

aimed at professionals in adult education and other education sectors:

Adult trainers                                                     Education managers

Teachers                                                           Researchers

Programme developers                                        Evaluators

who are already involved in professional networks or may wish to be so in the future. Participants usually

come from different European countries.

The Art of Networking offers training on how to act effectively in educational networks, and how to plan and 

manage a network. in special sessions, a particular type of network is highlighted: European networks in the 

framework of the European Union’s funding programmes for lifelong learning.

In The Art of Networking course participants will

practise active networking with colleagues from educational institutions from different European countries

earn about network theory and best practice

try out social networking methods and technologies for networks

re\ect on their own networking practice and work on network challenges they may face

Network Training

Objectives and target groups
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Course content

The course covers a wide range of topics related to acting in  

networks in education:

Network theory 

Social networking skills

Networks in EU pro-

grammes

Setting up a network

Network management 

Cultural diversity 

Technologies networks 

Learning in a network 

Network evaluation 

Policy and advocacy 

Sustainability

Network and networking: definitions and concepts −

Network analysis − Driving forces of networks −

Organisational forms of networks 

Basic interpersonal competences − Approaching people −

Identifying networking potential − Creating trust – 

Managing relationships 

EU policies on lifelong learning − The mission of networks in EU

funding programmes − Capacity assessment for network

coordination − Pathways to EU funding for networks 

Mapping own networking needs − Needs analysis −

Network typology and strategy − Planning the network −

Selecting network members − Creating a financial basis

Challenges of network management - Organisation, management

and decision-making − Network coordinator profile − Leadership

and management styles 

Basic concepts − Simulation of diversity-related network situations −

Cultural dimensions and how they may affect networks −

Stereotypes − Analysis of critical incidents 

Role of technologies in social networks − Group dynamics and

technologies Media culture − Analysis and application of

technologies for social networks

Types of learning in a network − Methods to promote learning in a

network - Reflection on learning − Large group learning methods

Methods of visualizing, mapping and evaluating learning 

Planning network evaluation − Evidencing and gathering

information − Evaluation indicators and tools −

Social context and change management 

Mapping the policy context of a network − Developing a policy

action plan − Approaching key actors − Advocacy methods

Links with media 

Network promotion and dissemination −

Identifying sustainable aspects of the network −

Creating a sustainability plan − Social capital 
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Methodology

Blended learning

The training course The Art of Networking has three integral parts:

A six day face-to face seminar is embedded within two phases which are facilitated by an internet-based

platform for collaboration and learning, and by other synchronous and asynchronous online 

communication tools.

Practice orientation

Participants are encouraged to share in the course real cases, challenges or plans related to their 

own networking practice. Thus, The Art of Networking ensure that the training content is relevant for partici-

pants’ professional practice and creates an added value through the opportunity for joint problem-solving.

Mix of working methods

Short theoretical inputs are combined with action-oriented methods: role plays, group work, discussion

and re\ective rounds. In addition, project work and hands-on sessions are facilitated. 

Many of the  networking and networking competences dealt with are put into practice during the training.

Peer learning

The organisers 9rmly believe that the participants learn from each other at least as much as they may

learn from the course facilitators and the training materials provided. Consequently, collaborative forms

of learning are encouraged and facilitated.

Evaluation and transfer

The course organisers put much emphasis on feedback and course evaluation activities to make sure that

participants’ needs will be met and the training can be optimized. Participants are invited to develop

 concrete plans on how to integrate the new knowledge into their professional practice. In the transfer phase,

they can count on support from the course facilitators.
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Course organisation

Training dates and registration procedures are published on the web site

www.networks-in-education.eu

To cover travel costs and course fee training participants may apply for Grundtvig (adult education) or

Comenius (school education) mobility grants in the framework of the European Union’s Lifelong Learning

Programme (2007−2013).

National Agencies for the Lifelong Learning Prorgamme inform about funding possbilities:

http://ec.europa.eu/education/programmes/llp/national_en.html

Tailor-made training and consultancy
Individual training or consultancy formats on networking and networks can be arranged at request. Contact

persons are indicated published on the web site http://www.networks-in-education.eu

Impressions from the course The Art of Networking

Alden Biesen, 24−29 November 2008
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Statements from participants

II want to thank you from the bottom of my heart for the training course! My energies are still very high
and my brain (both left and right) is saturated with networking…

Back at work enjoying visions of networking between my paper piles and beyond, I would like to thank

all of you for a wonderful and educating week in Alden-Biesen topped with lots of good humor and laughs.

Wish you all the best and hope to meet and network in the future.

Once more would like to pay my compliments and gratitude:

- for the organizational group for excellent management of all meeting activities and good content!

- for the group mates who made the last week absolutely exceptional in a sense of learning together and

having good time!

It’s nice to be back at my desk and to notice that I become a little bit changed, more evolved, more loving

and accepting, more analytical and slightly more knowledgeable person thanks to all of you!

I have brought back much important information from the course as well as inspiration from the many

good personal talks.

I would like to thank you all for making the week in Alden-Biesen such a wonderful experience. It was a

pleasure to meet you and spend those days with you. Somehow I have the feeling that I have learned

something.

We´ve got a Portuguese word for that: SAUDADE. Try it out in your dictionaries and …….. you probably

won´t be able to 9nd it. But, apart from the word and its possible translation, I do think that the feeling

is mutual. Thanks for fantastic days. Thanks for letting me learn a lot. Thanks for allowing me to feel at

home. Thanks for being who you are. In a word: THANKS.

Thank you , thank you, merci, danke schön, danke u, dekuji, is only a small word to express all our sincere

feelings about the one-week course in Alden-Biesen!!!! ...We spent wonderfully all of our time and at the

same time we learned a lot without being bored. Congratulations to the organisers and tutors of this

course , it really deserves a lot!!!

162



The ComNet Project

Background to the project

ComNet: Competences for Networking in European Education is a project funded by the European Commis-
sion’s

Lifelong Learning Programme.

ComNet and its preceding project Euroweaving were conceived against the background that networks

play an increasingly important role in European lifelong learning policies. In contrast to this growing impor-

tance

it appears that the results of some of the funded networks are below expectations in terms of

contribution to the educational 9eld concerned. One of the reasons for this seems that many network coordi-

nators

and partners do not have a suf9ciently clear picture of the concept of a network as a speci9c

cooperation structure and of adequate activities and management processes.

Euroweaving produced

The Art of Networking. European Networks in Eucation (ISBN 978-3-9502335-0-6) a publication

with guidance on planning, managing, evaluating and valorising networks;

A policy document requested by the European Commission : Preliminary recommendations to the

European Commission on the implementation of Grundtvig Networks in the new integrated Lifelong

Learning Programme;

A European one-day workshop and dissemination event for (future) network actors.

The latter was received very positively by participants. A clear wish was expressed that a longer and

more intense training offer on the networking skills and on the speci9c knowledge, competences and

tools needed for managing European networks would be desirable for the adult education community in 

Europe.

ComNet is an answer to this need.
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The main aim of ComNet is to increase the quality of European networks and networking activities in

 education

through developing, testing and delivering a training course and learning materials on networking skills and

competences for successfully planning and implementing networks in adult education. A special focus is on

Grundtvig and other networks in the European Commission’s Lifelong Learning Programme.

The target group are education practitioners who are or plan to be a coordinator or partner in networks.

The ComNet training offer

contributes to the professionalisation of education practitioners through the acquisition of networking skills;

promotes cooperation between education institutions and professionals in Europe;

lay the foundation for more and better networks applications in Grundtvig and other actions of the

Lifelong Learning Programme;

increases understanding of the network concept in the funding programme and introduce management

strategies and practical tools for successful network implementation.

ComNet objectives
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ComNet activities

Preceding

Euroweaving

project

Present

ComNet

project

Desk research on networks 

theory and practice

Survey of network actors and 

programme managers

Euroweaving results Identified needs

Draft

Grundtvig training course

Curriculum

Methodologies

Virtual platform

Testing of training course

Delivery of Grundtvig training course

Draft

Training Pack

Training materials for five 

modules on networking and

network management skills

Final Design

Grundtvig training course

Curriculum

Methodologies

Virtual platform

Final

Training Pack

Training materials for five 

modules on networking and

network management skills
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Networking is a key competence of practitioners in education, and networks are considered to have high

potential for solving structural problems. The Art of Networking deals with planning and implementing

a particular type of educational network: European networks in the framework of the EU funding programmes

for lifelong learning.

The publication addresses professionals in education – teachers, trainers, programme developers, managers, 

researchers and evaluators – who are already involved in networks or may wish to be so in the future.

Topics addressed in The Art of Networking include:

Network theory. The perspective of social networkanalysis

The mission of European networks in the EU funding programmes in education

Planning and establishment of a European network

Network management and implementation

Evaluation of a European network

Network promotion, dissemination and sustainability

The publication is available in English, German and French language versions and can be downloaded

http://www.networks-in-education.eu

The Art of Networking. European Networks in Education (ISBN 978-3-9502335-0-6)

Die Kunst des Netzwerkens. Europäische Netzwerke im Bildungsbereich (ISBN 978-3-9502335-1-3)

L’art du networking. Réseaux européens pour l’éducation (ISBN 978-3-9502335-2-0)

Hard copies of the English version can be ordered via e-mail from h.bienzle@dieberater.com.
The publication is free of charge, as it was produced with funding from the European Commission.
Shipping within Austria: free of charge.
Postage payable within the European Union (outside Austria): 5,50 Euro.

A review of The Art of Networking was published in LLinE – Lifelong Learning in Europe 4/20007.

Publication The Art of Networking
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Authors
A network of authors wrote this publication together ….

Esther Gelabert is founder of Belies Consulting, a company specialized in European cooperation programmes, advice and 

technical assistance. She has extensive experience in the 9eld of networks. At the European level, she has worked as advisor

 and external evaluator of networks in the areas of culture, social affairs and regional cooperation.  She is regularly invited
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